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Vande Mataram
Vande Mataram!

Sujalam, suphalam, malayaja shitalam,

Shasyashyamalam, Mataram!

Vande Mataram!

Shubhrajyotsna pulakitayaminim,

Phullakusumita drumadala shobhinim,

Suhasinim sumadhura bhashinim,

Sukhadam varadam, Mataram!

Vande Mataram, Vande Mataram!

     ΞϕúΘ ΤôΘςλ

ΞϕúΘ ΤôΘςλ!

Ñ⊥Ωôλ ÑΣΩôλ ΤΩΥ⊥ ≠ΘΩôλ

ΜυΥωΥôΤΩôλ+ ΤôΘςλ!

ΞϕúΘ ΤôΘςλ!

_øκςϖúΥôιυ∴ô ×Ω€ΘΥô♥Éλ,

×οΩÏÑ♥Θ ιÚΤΘΩ ú_ô♦Éλ

Ñô″±λ ÑΤΘςΣô×½λ,

ÑΚΘôλ ΞςΘôλ+ ΤôΘςλ!

ΞϕúΘ ΤôΘςλ! ΞϕúΘ ΤôΘςλ!

` Σδ€λ Μϕƒς ΜôγΟν≥
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- ΒςÅϕƒςΡôι Θôáν

⊥∴ ΚΠ Τ∴ ≅ƒΡôΥΚ ⊥Υ ú

ΣôςΘ ΣôχΥ ↑ΘôΘô

ΣφΜôΣ ″ϕι Ï⊥ςôΘ ΤςôγΟô,

ƒςô↑Ο ∆ιΚΩ ΣδΚô

↑ϕƒΥ ∝ΤôεΜΩ ΥØ∴ô ΚδΚô

∆εΜΩ ⊥Ωƒ ΘςδΚô

ΘΞ ÑΣ ΡôúΤ ⊥ôúΚ+

ΘΞ ÑΣ Α′] ΤôúΚ

Κôú ΘΞ ⊥Υ ΚôΘô

⊥∴ ΚΠ ΤδΚΖ ΘôΥΚ ⊥Υ ú

ΣôςΘ ΣôχΥ ↑ΘôΘô!

⊥Υ ú  ⊥Υ ú   ⊥Υ ú
⊥Υ ⊥Υ ⊥Υ ⊥Υ  ú!

úΘ′Υ•Θλ
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- Pydimarri Venkata Subba Rao

This Social Science textbook is developed in accordance with the National Education Policy (NEP) 2020 and the
National Curriculum Framework for School Education (NCFSE). It aims to help students gain a clear and meaningful
understanding of society, history, geography, economics, and civics. As suggested in NEP 2020, Social Science learning
goes beyond memorization and focuses on understanding concepts through real-life connections.

Students learn better by asking questions, participating in discussions, doing projects, and observing their local
surroundings. This experiential and activity-based approach helps them relate textbook knowledge to everyday life.
Through such methods, students develop critical thinking, problem-solving skills, and the ability to analyse social issues
from different perspectives.

Social Science under NEP 2020 also promotes values such as empathy, respect for diversity, democratic principles,
and social responsibility. It helps students understand their rights and duties as citizens and encourages active participa-
tion in community and national life. By integrating classroom learning with real-world experiences, NEP 2020 enables
students to learn with interest and confidence. Overall, Social Science education under NEP 2020 prepares students to
become informed, thoughtful, and responsible citizens who can contribute positively to society and nation-building.

NCF (SE) 2023 – Curricular Goals

“Learning in Social Science progresses through different stages of schooling in a structured and meaningful way. In
the Foundational and Preparatory Stages, children begin by observing their immediate environment, understanding fam-
ily, community, and surroundings through simple experiences and activities. This early learning is rooted in exploration
and curiosity, helping learners build a basic understanding of the world around them. As students move to the Middle
Stage, this understanding becomes more structured, and concepts are explored in greater depth. In the Secondary Stage,
learners develop advanced analytical and critical thinking skills to understand complex social, economic, and political
processes.“In the Middle Stage, Social Science is introduced as a distinct curricular area with a focus on developing key
competencies such as observation, analysis, interpretation, and decision-making. Learners are encouraged to examine
social issues, understand cultural diversity, explore historical developments, and analyze geographical patterns. The
curriculum aims to build responsible citizenship, promote values of equality and sustainability, and equip students with
the knowledge and skills required to participate effectively in society.

National Education Policy - 2020

“ΒϕƒΥô Φ∴Õ ΡôÓ− ΒϕƒΥν ≅û∴ΞÚλ Φ∴Õ ∆Οτ♦[κ×Κρ−

Φτ ΡôγûΟ Ρôτ ùΣ↔Õλ úΡ′χ€ú[τ− ΒϕΡôγ⁄τ ΣΨλ ùΣÚûΤχΚôΚÜλ ΣτØΚ

Τς×ε ′[κ♦σΚôΚÜλ Ρôτ ùΣÚ♥Θλ ≅ûΟ€ú[τ−

ΒϕΡôγ⁄τ ùΣÚûΤχÏι ΘÏϕÕ ↑Ζδ€Ο Ρôτ Φτßλ ΣôÓΣÓúΞτ−

ΦτàûΟΥ ùΣσú[ôν+ Α′↔ΥνΚρ+ Φ∴χÏ ΞΥƒο êιúΘôν ≅û∴ΞûςÙλ

ΤƒκúΣτ− ΦοúΩô↔ΟØλ ≅τ×λ Τ↔ΥôûΘÙλ ΚôγÓúΞτ− ↑ΩδÏΚ↓Οιƒο

ΚÚûΠχ ΚôγÓúΞτ−

Φτ Ρôγ⁄σÏλ Φτ ΤχΚÞχÏλ ∆ûΨιƒΟ Øû∴ϕÕ ♣σúΣτ− ≅ΞνΚρ

ΡΩØλ ΞΖØλ ùΣßΞƒúΩΘôτ Ρôτ Φτßλ Τ€θε′ ΚôηúΣτ−”
- ûΣ⁄Τν↔ ùΞδΚΟ ÑκΣôςôπ

∆ßƒùΤô→
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NCF(SE) 2023 - Curricular Goals (Middle Stage)

C-1.1 : Collects and interprets multiple sources of information (primary
and secondary) to understand the historical, cultural, geographical, and
socio-political aspects of human life.
C-1.2 : Represents and analyses data related to various aspects of human
life given in the form of text, tables, charts, diagrams, and maps.

CG-1:
Comprehends and interprets sources
related to different aspects of human
life and makes meaningful interpret
-ations.

C-2.1: Explains and analyses major changes in the past and their impact
on society.
C-2.2: Recognises elements of the continued prevalence of certain
beliefs, relationships, practices, and activities in human society,
notwithstanding major changes in society.

CG-2 :
Explores the process of continuity and
change in human civilisations through
specific examples from their context
and a few historical episodes.

C-3.1: Analyses the effect of various changes in early human society
from nomadism to settled life and early civilisation (such as agriculture,
food habits, technologies like construction, transport, pottery,
metallurgy), and changes in habitation, family structures, and socio-
cultural beliefs (e.g., Ahimsa, wars, invasions).
C-3.2: Identifies reasons behind harmony and conflict among social
groups and communities, in their region and elsewhere, and their impact
on human societies.

CG-3:
Draws connections between the
causes and effects of different social
and historical events or episodes and
connects them with the overall impact
on human life.

C-4.1: Collects, organises, and interprets information about various
social, cultural, economic, and political institutions in their vicinity
and region, and realises its significance for human society.
C-4.2: Assesses the influence of social, cultural, and political institut -
ions on an individual or group or community or society in general.

CG-4:
Understands the functioning of social,
cultural, and political institutions and
their impact on society, and the way
individuals and collectives shape
these institutions.

C-5.1: Identifies, explains, and raises questions about different forms
of inequality, prejudice, and discrimination prevailing in one's own
family, locality, region, and national and global levels.
C-5.2: Identifies, explains, and appreciates efforts made at different
levels through various (social, cultural, economic, and political)
mechanisms and institutions, and what individuals can do to ensure
equity, inclusion, and justice.

CG-5:
Understands various forms of
inequality and prejudice in society,
from those prevalent in a family to
those at a community or regional or
national level, and also the initiatives
and efforts at various levels to address
these issues.

COMPETENCY (C)CURRICULAR GOAL (CG)

C-6.1: Explains key natural phenomena, such as climate, weather, ocean
cycles, soil formation, and the flow of rivers, and how they are spatially
distributed.
C-6.2: Identifies the distribution of resources such as water, agriculture,
raw materials, and services across geographies.
C-6.3: Analyses Indian perspectives on and efforts towards conservation
and sustainability, and advocates what more needs to be done, including
in the context of global climate change.
C-6.4: Correlates patterns of livelihoods with types of landforms,
availability of resources, and climatic conditions and changes (local to
global).

CG-6:
Understands the spatial distribution of
resources (from local to global), their
conservation, the interdependence
between  natural phenomena and
human life, and their environmental
and other implications.
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C-8.1 : Understands the need for a constitution for any country, especially

India, and its deeper objectives.

C-8.2 : Explains the process of formation of the Indian Constitution

and understands the ideas and ideals of the national movement and India's

civilisational heritage.

C-8.3 : Explains the working of the three tiers of local self-government

and appreciates its significance in upholding democracy at the grassroots

level.

CG-8:

Understands and appreciates the

process of development of the Constit

-ution of India and upholds its

importance to promote democratic

values in Indian society.

C-9.1: Explains the key elements of trade and commerce (commodity,

production, consumption, and capital) and their impact on individual

life and society.

CG-9:

Understands the processes of

economic activities (production and

consumption, trade, and commerce).

C-7.1 : Explains India's unity in diversity by recognising commonalities

in its rich and diverse cultural elements, languages, art, philosophical

ideas, values, clothing, cuisines, traditions, festivals, trade, commerce,

and health practices including Ayurveda and yoga.

C-7.2 : Discovers the topographical diversity of the Indian landmass

from the semiarid zone in the west and the areas of heavy rains in the

northeast to the long coastal areas in the south and the snow-clad

mountains in the north, as well as, the rich biodiversity of the country.

C-7.3 : Appreciates India's tradition of inclusion across communities

and social groups, and its influence in vast parts of the world through

its cultural elements.

CG-7:

Appreciates the importance and

meaning of being Indian (Bharatiya)

by understanding (a) India's rich past

and present including its glorious

cultural unity in diversity, pluralism,

heritage, traditions, literature, art,

architecture, philosophy, medicine,

science, and other contributions to

humanity, and (b) other integrating

factors despite the geographical

diversity of India

COMPETENCY (C)CURRICULAR GOAL (CG)

C-10.1: Knows and explains the significant contributions of India to all

matters (concepts, explanations, methods) studied within the curriculum,

in an integrated manner along with the particular matter, illustratively,

understands the strengths of India's democratic traditions through its

history.

CG-10:

Understands and appreciates the

contributions of India through history

and in the present times, to the overall

field of Social Science, including the

different disciplines that constitute it.

Note: Competencies for this Curricular Goal have already been

incorporated under CG-1 to CG-10

CG-11:
In the curricular goals CG-1 to

CG-10, there is a basic and adequate

understanding of the history, geogr -

aphy, and culture of the locality,

region, and country.
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LET’S EXPLORE

How are our questions above relevant to Social Science?

We live in the 21st century (if you do not know what this figure really means,

you will soon learn about it). Everyone agrees that it is a particularly challenging

time for humanity. On the one hand there is rapid progress in technology, which

is changing our lives in many ways.

 Observe the picture above. What do you notice?

Where does the water in the lake come from?

Who made the road and why?

What could be the activities of people living in the small
house? What could be their history? Their future?

 Write down your answers and discuss them with your
classmates.

 Now, looking at the picture on the facing page, what questions
come to your mind? Write them down.

 How do you propose to find answers to the questions related to
these two images?
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On the other hand, the world is witnessing multiple wars, armed conflicts

and rising social tensions, and our planet's natural environment is under great

stress. We live in an age of great possibilities but also great challenges.

The world over, more and more people wonder, "How do we solve the problems

facing humanity? How can our societies learn to live in peace and harmony? How

can we protect this beautiful Earth which we all share - and protect it not only for

ourselves but also for all the species that live on it?"

These fundamental questions are simple, but the answers are not. They

cannot be simple, because human societies are very diverse and complex. If we

wish to find answers to such questions and help build a better future, we first

need to understand our world and human societies in particular. That is what

"SSocial Science" is all about.

You may wonder whether this is a 'science' like, say, physics or chemistry.

It is not. The discipline does use scientific methods wherever possible (you will

see a few examples in this textbook), but its focus - human society - is, again, too

diverse to allow the kind of set procedures and fixed results the sciences come up

with.

Social Science has many subdisciplines: geography, history, political science,

economics, sociology, anthropology, archaeology, psychology and a few more. You

need not feel intimidated by all these terms! While you will study some of these

subdisciplines in the Secondary Stage, in the Middle Stage we have avoided this

classification. Instead, we have opted for five broad themes. Let us briefly look at

them.
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TTheme A – India and the World:

Land and the People

This first theme includes the basics of the geographical world around us -

some of the main features of our planet and the way to represent them on a map.

Why is this theme important, when today we can get excellent maps on a mobile

phone? Because it deals with much more than maps. It also asks how geographical

features - oceans, mountains, rivers, etc. - have shaped entire civilisations

throughout their histories. It is also, in India's case, about how its natural setting

has contributed to giving this ancient civilisation a unique identity.

Theme B – Tapestry of the Past

A tapestry is a large piece of canvas-like cloth usually kept as a wall hanging,

with pictures and designs on it - sometimes a historical narrative. Our tapestry is

where we will be painting scenes from the past, beginning with India's past. But

why should we be at all concerned with the past? Because it is the key to

understanding the present, and the chapters in this theme will often make this

connection clear. The past is a major source for our identities - it helps us

understand who we are and where we come from.

The past is still with us, in other words. And since history is unfortunately

not all about happy developments, it is useful to understand where people,

governments or rulers went wrong, and why. Only then can we hope to avoid

repeating those errors.

Theme C – Our Cultural Heritage and
Knowledge Traditions

It has often been said that India has a rich and ancient culture. True, but

what are its main characteristics? Its guiding principles? How has it manifested

itself in India's history? And how can it help us to deal with issues of our times?

These are some of the questions that this theme is exploring, with the objective

that every student should understand some of the cultural foundations of our

civilisation and learn to appreciate their value.
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TTheme D – Governance and Democracy

Citizens of any country should know how their political system functions. India, as the

world's largest democracy, has an elaborate system working at different levels. What are its

chief characteristics and components? How do the citizens participate in the overall

governance? What are their rights and also their duties or dharma? Are there different systems

in other countries, and, if so, of what type? How are different countries supposed to interact?

By studying this theme, we can become more responsible citizens, understand how the

organs of the government function, and learn to have a say in the policies that affect us all,

whether locally or nationally.

Theme E – Economic Life Around Us

No family can be happy without the essentials of daily living - at least food, clothing,

shelter, access to water in a first stage; in a second, livelihood for adults and access to

education for the younger ones. Similarly, no country can develop harmoniously without a

sound economy. But how  does an economy work, especially in a huge country like India?

What exactly is money? Where does it come from? How can it be increased? What economic

activities can people engage themselves in? How are natural and human resources best

managed? This theme will lay down some of the important concepts and practices that will

enable us to answer these questions.

You will notice that there are many questions in the preceding paragraphs. This is as
it should be - Social Science is also about the art of asking the right questions. Only then can
we start looking for the right answers. This also explains the presence of 'Big Questions' at
the start of each chapter in this book.

You may also be intrigued to find a game of chess and some ancient Tamil
poetry in chapters that apparently deal with geography; a discussion on the uses
of the sari in a chapter on cultural heritage; the concept of seva and the mention
of festivals in chapters focusing on economics. This is deliberate. We believe in
bringing elements from diverse fields together (you will learn later that this is
called 'multidisciplinarity'). This enriches our perspective. Indeed, life constantly
mixes numerous elements together, so why should we not?

By now, it should be clear that although Social Science makes constant use
of the past, it seeks to make sense of the present so as to help us prepare a better
future. It is an exploration and an adventure.
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1. What is a map and how do  we use it? What are its

main components?

2. What are coordinates? How can latitude and

longitude be used to mark any location on the

Earth?

3. How are local time and standard time related to

longitude?

The Big
Questions?

LOCATING PLACES
ON THE EARTH 1

CHAPTER

“ The globe of the Earth stands in space, made up of water, earth, fire and air and
is spherical. ... It is surrounded by all creatures, terrestrial as well as aquatic.’’

— Aryabhata (about 500 CE)

Class - 6 : Social Science 12

LLearning Outcomes

 Define a map and explain its purpose. CG -1
 Recognise that maps provide detailed information about specific areas. CG -1
 Explain how globes and maps represent the earth’s surface. CG -1
 Explain the concepts of latitudes and longitudes and analyse their significance. CG -1
 Analyse and calculate time differences between various places using

longitudes or time zones. CG -1

The student will be able to-
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 CG -1

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CG -1
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CG -1
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Imagine that you are visiting a city for the first time. How would you find the

places you want to visit? You might ask a local person for help, or you might look

at a map of the city. In previous grades, you learnt a little about maps, and in this

chapter, we will study them in more detail.

Let us play a game. Examine the map of this small city (Fig. 1.1). Imagine

that you just got off a train at the railway station, and you want to visit the bank

marked on the map. Which way would you go? Are there other possible ways? Can

you locate the public garden, the school and the museum? If you want to proceed

from the bank to the market, which way will you go? This is where a map comes in

handy!

FFig. 1.1. A map of a small imaginary city.

A map is like a treasure guide; it shows you where things are and how to get

them. Notice the four arrows in the top right corner of the map; we will soon see

how they point to some specific directions and make maps even more helpful.
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LET’S EXPLORE

AA Map and Its Components

From this simple example, we understand that a map is a representation, or

a drawing, of some area - it may be a small area (a village, a town, etc.), a bigger

area (say, your district or state), or a very large area like India or even the whole

world. In a map, you look at the surface as if you are viewing it from the top.

An atlas is a book or collection of maps.

As you will discover, there are several kinds of maps -

Physical maps, which mainly show some natural features such as

mountains, oceans and rivers (see an example in Fig. 4.2 in this textbook)

Political maps, which show details of countries or states, boundaries, cities,

etc. (for instance, a map of India with all its States, Union Territories and

their capitals)

Thematic maps, with a specific kind of information (examples include

Fig. 6.3 and Fig. 4.1 in semister 2 textbook).

In addition, there are three important components of maps-  distance,

direction and ssymbols. You have already experienced the first two while navigating

the map in Fig. 1.1. Let us now define them more precisely.

Have you ever wondered how a huge place can fit on a small piece of paper?

It is all thanks to the map's scale.

 On the map in Fig. 1.1 given on page 15 -
1. Mark the hospital.
2. What is the meaning of the blue-coloured areas?
3. Which is farther away from the railway station - the school, the Nagar

Panchayat or the public garden? Observe the map and identify the farther.
 As a class activity, form groups of three or four students each. Let each group

try to draw a map of your school and some of the streets or roads that lead to
it, and a few neighbouring buildings. At the end, compare all the maps and

discuss.
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LET’S EXPLORE

LET’S EXPLORE

 Let us go back to our map of a small city (Fig. 1.1). Each centimetre on the

map, as printed here, represents a certain distance on the ground - let us suppose
it is 500 metres; we say that the scale is 1 cm = 500 m. Now, turn to the map of
India in Fig. 4.2 in Chapter 4 of this textbook. The scale is repre- sented in the
bottom left corner by a ruler with '500' written above its length and 'km' on the
side. It simply means that this ruler, which measures 2.5 cm in the printed map,
corresponds to 500 kilometres on the ground.

So, the actual ddistance between two points represented on the map depends

on the scale that the map is using.

Let us return to the four arrows at the top right of the small
city's map. They point to four directions, which are north,
at the top, and moving clockwise, east, south and west.
These are called the cardinal directions, also  cardinal
points. Other than these, intermediate directions are also
used - NorthEast (NE), SouthEast (SE), SouthWest (SW)  and
NorthWest  (NW).  Most maps simply have an arrow marked
with the letter 'N', which points to the “North” direction.

 Draw a simple map of a school's playground. Let us assume it is a rectangle,
40 m in length and 30 m in width. Draw it precisely with your ruler on a scale
of 1 cm = 10 m.

 Now measure the diagonal of the rectangle. How many centimetres do you
get? Using the scale, calculate the real length of the playground's diagonal,

in metres.

 Consider the map of the small city again. Identify the correct and incorrect
statements in the list below:
1. The market is north of the hospital.
2. The museum is southeast of the bank.
3. The railway station is northwest of the hospital.
4. The lake is northwest of the apartment blocks.

 Taking your school as the starting point, do you know approximately in which
cardinal direction your home is located? Discuss with your teacher and your
parents.

East

North
Northeast

South
Southwest

West

Northwest

Southeast
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LET’S EXPLORE

SSymbols are another important component of maps. Our map has small

drawings of actual buildings and a few other elements, but there would not be

enough space on the map of a large city or a country to draw them all. Instead, a

symbol is used to represent these features - symbols for different kinds of buildings

(for instance a railway station, a school, a post office), for roads and railway lines,

and for natural elements such as a river, a pond or a forest. In that way, numerous

details can be shown in the limited space available on a map.

To make maps more easily understood by a variety of users, map makers

use specific symbols. Different countries use different sets of symbols. The Survey

of India, a government body, has fixed a set of symbols for maps of India (or parts

of India). A small selection of them is shown in Fig. 1.2 in this page.

Draw a rough map of your locality or your village, including your home, school
and a few other important landmarks. Show the cardinal directions and use a
few of the symbols shown in Fig. 1.2 on this page to mark some important
features.

RS

Railway  line : broad gauge,
metre gauge, railway station

Roads : metalled, unmetalled

Boundary : international state,
district

River, well, tank, canal, bridge

Temple, church, mosque, chhatri

Post office, Post & Telegraph
Office, Police station

Settlement, graveyard

Trees, grass

Fig. 1.2. A selection of common symbols used in maps.

PO PTO PS
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MMapping the Earth

Mapping the Earth is a little more difficult because our planet is not a flat

surface. It nearly has the shape of a sphere. (We say 'nearly' because it is not a
perfect sphere, but is slightly flattened at the poles. However, in practice, we will
consider it to be spherical.) Representing a sphere accurately on a flat sheet of
paper is not possible. To understand why, peel an orange in such a way that you
have just three or four large pieces of the skin; then try and flatten them on a
table - you will see that you cannot do it without tearing them at the edges.

Now, consider a globe, which is a sphere on which a map is drawn. This may
be a map of the Earth, the Moon, the planet Mars, the stars and constellations in
the sky, etc. The physical object, like the one shown in the drawing on the next
page, is a sphere that is generally made of metal,
plastic or cardboard.

Here we will study the globe representing
the Earth's geography. Because the globe and
the Earth have the same spherical shape, a globe
will better represent the geography of the Earth
than a flat map.Let us now explore some of its

features.

a)Understanding coordinates

Imagine a big market in a city or town, with
neat rows of shops, all the same size. You want
to meet a friend at a stationery shop inside the
market.  But  your  friend does  not  know where
the shop is. So you would give directions like,
"Meet me at 6 pm at the 7th shop in the 5th row
from the entrance." This will allow your friend
to precisely determine your location.

Now, consider a chessboard. To record
moves by advanced players, letters are placed
alongside the main pieces (from 'a' to 'h', see
the image) and numbers (from 1 to 8) in between
the two sides. This simple system allows players
to mark each square and record every move.
Here, the white side has just opened the game
by moving the queen's pawn two squares forward
(a very common  opening).  So, the pawn is said to have moved from d2 to d4.
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LET’S EXPLORE

The system used in these two examples may be called a system of

ccoordinates. Thanks to their two coordinates, the stationery shop as well as the

chess square on the chessboard can be precisely determined.

A similar system of coordinates is used in the world of maps to determine

the location of any place on a map. Let us see how this system works.

b)  Latitudes  :

Let us return to the globe. It is easy to identify the North Pole and the South

Pole on it. Rotate the globe; while it rotates, the fixed points at the top and bottom

are the two poles. Halfway between them is the Equator; note the circle marking it

(see Fig. 1.3).

Imagine that you stand on the Equator and travel towards one of the poles;

your distance from the Equator increases. Latitude  measures this distance from

the Equator. At any point of this travel, you can draw an imaginary line that runs

east and west, parallel to the Equator. Such a line is called a parallel of latitude

and it draws a circle around the Earth. Again, it is easy to note on the globe that

the largest circle is the Equator, while the circles marked by the parallels of latitude

grow smaller as we move northward or southward (Fig. 1.3).

Latitudes are expressed in degrees; by convention, the Equator is latitude

0° (zero degree), while the latitudes of the two poles are 90
o
 North and 90° South

respectively; this is noted 90°N and 90°S.

There is a connection between latitude and climate. Around the Equator,

the climate is generally hot (it is also called 'torrid'). As you travel away from the

Equator towards one of the two poles (in other words, as your latitude increases),

the climate becomes more moderate (or 'temperate'). And closer to the North or

South Pole, the climate grows colder (or 'frigid'). You will learn in Science why

this is so, and also why we experience different seasons in the course of a year.

Using the same terms, write down your move if you play black and respond with

the same move.
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cc) Longitudes :

Imagine now that you travel from the North Pole to the South Pole by

the shortest possible line. Observe the globe: you will see that instead of

passing through Europe and Africa, you could just as well pass through

Asia - the distance would be the same. These lines are called meridians of

longitude (Fig. 1.3). They are all half-circles running from one pole to the

other.

You will also learn in Science that the Earth spins on its axis. To put

it simply, let's place a desk lamp a little away from our globe, focused on it,

and imagine that this is the Sun illuminating the Earth.

Fig. 1.3. This globe shows both parallels of latitude and
                          meridians of longitudes
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Slowly rotating the globe eastward, we can note that for some places on the

Earth it is morning, while for others it is mid-day, evening or night - when it's

breakfast time in one country, it's lunchtime in another and in a third country

people are fast asleep! That is why by measuring the longitude of a place, we will

also be measuring the time at that place. Let us see how.

To measure longitudes, we need to define a reference point called the PPrime

Meridian (Fig. 1.3). It is also called Greenwich Meridian because, in the year 1884,

some nations decided that the meridian passing through Greenwich, an area of

London in England, would become the international standard for the Prime

Meridian. It is marked as 0° longitude.

Just as latitude is a measure of the distance from the Equator if you travel

towards one of the poles, llongitude is a measure of the distance from the Prime

Meridian if you travel along the Equator. Longitude, too, is measured in degrees.

Westward or eastward, it increases in value from 0° to 180°, with the letter 'W' or

'E' added. For instance, using round figures, New York's longitude is 74°W, while

Delhi's is 77°E and Tokyo's is 140°E.

DON’T MISS OUT

Latitude and longitude together are the two coordinates of a place. With

them, you are now able to locate any place on Earth! You can now understand a

statement such as "Delhi lies at 29°N latitude and 77°E longitude" (these values

are rounded off, not exact).

Fig. 1.3 on page 26 shows the parallels of latitude and the meridians of

longitude together on the globe as blue lines. All these lines together constitute a

grid for the globe; they are also called grid lines.

As you can see on the globe of meridians of longitudes, 180°W and 180°E are

the same longitude; so this longitude is noted 180°, omitting the letter W or E.
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LET’S EXPLORE

If the globe or atlas in your class has well-marked latitudes  and longitudes, try to

note down approximate values for the latitude and longitude of (1) Mumbai, (2)

Kolkata, (3) Singapore, (4) Paris.

The Greenwich Meridian is not the first prime meridian. There were others in the

past. In fact, many centuries before Europe, India had a prime meridian of its

own! (Fig. 1.5) It was called madhya rekha (or ‘middle line’) and passed through the

city of Ujjayini (today Ujjain), which was a reputed centre for astronomy over

many centuries. Varahamihira, a famous astronomer, lived and worked there some

1,500 years ago.

Indian astronomers were aware of concepts of latitude and longitude,

including the need for a zero or prime meridian. The Ujjayini meridian became a

reference for calculations in all Indian astronomical texts.

The map shows a few ancient Indian cities close to the Ujjain? meridian.

Some are very close to it, while others are a little away. That is because measuring

longitude required accurate timekeeping, which was not as precise then as it is

today.

GGreenwich
 Meridian   Western

Hemisphere
 Northern
Hemisphere

Fig. 1.4. This sketch shows how the prime Meridian divides the
Earth into the Wstern and Eastern Hemispheres, while the
Equator divides it into the Northern and Southern Hemispheres.

  Eastern
Hemisphere  Southern

Hemisphere

DON’T MISS OUT
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FFig. 1.5. The Ujjayini prime meridian used in ancient Indian
astronomy. Cities marked with a circle are mentioned in

astronomical texts as being on this meridian (the modern
name is given after the oblique bar).
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FFig. 1.6. This map, published by the Survey of India, shows the
country’s outline along with a few parallels of latitude and

meridians of longitude. India’s latitudes extend approximately
from to 8°N to 37°N, and longitudes approximately from 68°E to

97°E. (The two colours have been added.)
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UUnderstanding Time Zones

Let's make the globe rotate again from west to east - that is how our planet

spins around its axis, making a full turn every 24 hours. A full turn is 360°, so this

means 15° per hour (15 × 24 = 360). Let us now mark the meridians of longitude

every 15°. Moving eastward from the Prime Meridian, we get 0°, 15°E, 30°E, 45°E,

and so on every 15° up to 180°E. It is the same as adding one hour of local time

with each meridian - if it is 12 pm or noon at Greenwich, it is 1 pm local time at

15°E, 2 pm at 30°E, and so on. But going westward, it is the other way round - 11

am local time at 15°W, 10 am at 30°W, etc.

Fig. 1.7. This graph shows longitudes at the bottom and the local time at
the top, with reference to the Prime Meridian at 0°. Each colour is a zone
of 15° centred on a meridian.

LET’S EXPLORE

Two friends, one sitting in Porbandar (Gujarat) and the other in Tinsukia (Assam),

are speaking on the phone late afternoon. The latter remarks that the sun has set

in Assam and it's now dark. The former is surprised and says, "But it's still full

daylight here!" Explain why. And, as a class activity, calculate the difference in

local time between those two cities. (Hint: for now, consider the difference in
longitude between Porbandar and Tinsukia to be 30°; later, you can find out the
precise value.)
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LET’S EXPLORE

The same method can be used to calculate the local time of any place on the
Earth. But it would not be convenient for a country to use many local times! That
is why most countries adopt a sstandard time based on a meridian passing through
them. Indian Standard Time (IST) is 5 hours 30 minutes (also noted 5.5 hours)
ahead of the local time at Greenwich (called Greenwich Mean Time or GGMT).

All these standard times are organised in time zones, which broadly follow

the zones of 15° in the graph (Fig. 1.7). But let us consider the world map below

(Fig. 1.8). We can see that the lines dividing the time zones are not fully straight.

This is because they have to respect each country's standard time and, therefore,

tend to follow  international borders.

The numbers written inside some countries are the numbers of hours to be

added to GMT to get their standard times if they have a positive sign, or subtracted

from GMT if they have a negative sign.

Fig. 1.8. A world map of the time zones, showing the standard times
 (with respect to GMT) for a few countries. (Note that international

borders are approximate, not exact.)

 Return to the two friends sitting in Gujarat and Assam. Use this example to explain

 the difference between local time and standard time.
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Similarly, the globe in Fig. 1.9,

centred on India, shows standard times

with respect to GMT for a few countries.

Finally, while the Prime Meridian was fixed

at Greenwich, the opposite line - at

approximately 180° longitude - is called the

IInternational Date Line.

As you can see on the map, the +12

and the -12 time zones touch each other

at this line. If you cross it by ship or plane,

you need to change the date in your watch.

If you cross it travelling eastward,

From the above explanation, it may seem as if every country has one standard

time. That is not always the case. Some countries, like Russia, Canada or the

USA, are too large to have a single time zone. The USA has six time zones and

Russia has 11 - which means that travelling across Russia from east to west, you

will need to readjust your watch 10 times to align with the local time!

 you subtract a day (say, from Monday to Sunday); if you cross it travelling westward,

you add a day (from Sunday to Monday). We said that the International Date Line

is 'approximately' at 180° longitude, as it deviates in places to avoid dividing some

countries into two different days!

 Maps are a very useful tool to represent an area of the Earth, whether small or

large. The main components of maps are distance, direction and symbols.

 Every place on the Earth has a location which can be precisely defined with the

help of a grid of latitudes and longitudes - imaginary lines running from east to

west (parallel to the Equator) and north to south (from pole to pole) respectively.

Fig. 1.9 A few time zones (with respect to GMT)
                   in Africa and Eurasia.

DON’T MISS OUT

 Before we move on ...
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 Longitude also marks the time and defines the time zones.

 The International Date Line is located approximately at 180 degrees longitude,

opposite the Prime Meridian. Crossing the International Date Line changes

the date by one day.

    Questions, activities and projects

1. Rohan is going on a trek. Which of the following will help him locate spots

mentioned in his map?

A.       B.      C.         D.

2. Name the physical object that represent the Earth.

3. Why is it 5:30 pm in India when it is 12 pm or noon in London?

4. Why do we need symbols and colours in the map?

5. Mark the following statements astrue or false; explain your answers with a

sentence or two.

 All parallels of latitude have the same length.

 The length of a meridian of longitude is half of that of the Equator.

 The South Pole has a latitude of 90°S.

 In Assam, the local time and the IST are identical.

 Lines separating the time zones are identical with meridians of

longitude.

 The Equator is also a parallel of latitude.

6. Two cities lie on the same longitude, one near the Equator and other closer

to the North Pole. Compare and analyze how their climate and seasons

would be different. Give reasons based on latitude.

Estuary:

The place

where a

river meets

the sea.

East

North
Northeast

South
Southwest

West

Northwest

Southeast
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7. Solve the crossword below.

              Across
1. Lets you squeeze a huge

area into your map

4. A convenient sphere
5. The longest parallel of

latitude

6. The place the Prime
Meridian is attached to

8. So convenient to find you

way
10. A measure of the distance

from the Equator

           Down
2. A measure of the distance

from the Prime Meridian

3. These two together allow us
to locate a place

6. What latitudes and

longitudes together create
7. The time we all follow in

India

9. On top of the world

11. An abbreviation for a

line across which the
day and date change

8. Returning to page 10 and to Fig. 5.2 in Chapter 5 of this textbook, taking the

scale to be 2.5 cm = 500 km, calculate the real distance from the estuary of
the Narmada River to the estuary of the Ganga river. (HHint : round off your
measurement on the map to an easy number

9. Find out what you have in the eight directions from your home or school.
10. Delhi’s and Bengaluru’s latitudes are 29°N and 13°N; their longitudes are

almost the same, 77°E. How much will be the difference in local time between
the two cities?

11. What is the difference between local time and standard time? Discuss it in
groups, Compare the answers.
write an answer in 100 to 150 words. Compare the answers.

     LLocating Places on Earth
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“The ocean is everything. It covers seven-tenths of the terrestrial globe. Its breath is pure and
healthy. It is an immense desert, where man is never lonely, for he feels life stirring all
around. ... The ocean is the vast reservoir of Nature. The globe began with the ocean, so to
speak, and who knows if it will not end with it.” … — Jules Verne (1870)

2
CHAPTEROCEANS AND CONTINENTS

 Explain various disasters related to oceans, such as tsunamis, cyclones and

coastal erosion. CG -1

 Identify and locate the five major oceans and the seven continents on a world map. CG -1

 Explain the formation of islands using maps or diagrams. CG -1

 Analyse how oceans regulate climate produce oxygen, and support marine

bio- diversity. CG -1

TThe student will be able to-

Learning Outcomes

Fig .2.1 The Earth seen from space (Photograph by the Lunar

Reconnaissance Orbiter). The view is centred on the Indian

Ocean, with Africa to the left, India and part of Asia at the

top,Australla to the right, and Antarctica at the bottom.

The Big
Questions ?

1. What are oceans and

continents? What are their

names and their

distribution?

2. In what ways do oceans and

continents impact life on

Earth, including human

life?

Class - 6 : Social Science 46



47

2


CG -1


CG -1
 CG -1


CG -1

?

47



Class - 6 : Social Science 48

Let us return to our globe and rotate it gently. Or look at  the picture of the
Earth seen from the Moon. What is the most widespread colour you see? Blue,
obviously, but what does it represent? You must have guessed the answer - it is
'water'. This means that most of the Earth's surface is actually covered with
water - almost three-fourths of the surface, in fact. That is why, when seen from
outer space, the Earth appears mostly blue. Indeed, early astronauts lovingly
called the Earth the 'blue planet'.

The largest water bodies we see on the globe are called ''oceans'.

But in the picture of the Earth (Fig. 2.1), you can see at least one other colour,
brown. This colour is that of land, which covers a little over one-fourth of the
globe. A large body of land is called a 'landmass', and a large continuous expanse
of land is called a 'continent'.

Both oceans and continents play a vital role in shaping the climate of the
Earth. They affect all aspects of life, including all plants and animals, and therefore,
human life too. We see their impact throughout our history and culture, and in
our daily lives.

The Distribution of  Water and  Land on the Earth
As it happens, oceans and continents are not distributed equally between the

Northern and Southern Hemispheres.

Fig. 2.2. Maps of the Earth as seen from above the North
             Pole (left) and above the South Pole (right).

DON’T MISS OUT

The emblem of the Indian Navy contains the motto Sam noh
Varunah (pronounced 'sham no Varunah'), which means, "Be
auspicious to us, O Varuna." This is an invocation to Varuna, a
Vedic deity associated with the oceans, the sky, and water in
general.
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LET’S EXPLORE

Let us examine the two maps in Fig. 2.2. Here too, the blue areas consist of

oceans, along with their smaller extensions, which have various names - ''sea',

'bay', 'gulf',  etc.

 What are the circular lines in each map called? And do you know what the

lines radiating out of the two poles are called? (Hint: you studied them in

the previous chapter, but here they are presented differently.)

 Which hemisphere holds more water?

 What do you think could be the approximate proportion of water to land in

the Northern Hemisphere? And in the Southern Hemisphere? Discuss in

groups.

 Are all the oceans connected with one another, or are there separations

between them?

The oceans together hold most of the water available on the planet. But
this seawater is salty and unfit for consumption by most land animals, including
humans. On the other hand, freshwater makes up a very small proportion of the
planet's water resources; it is found in glaciers, rivers, lakes, in the atmosphere
and also underground (the last is called 'groundwater').

Marine: Related to or found in the oceans and seas.

Flora: The plant life of a particular region or period of time.

Fauna:  The animal life of a particular regionor period of time.

Oceans
On the world map in Fig. 2.3 on page 32, we can observe five oceans - the

Pacific Ocean, the Atlantic Ocean, the Indian Ocean, the Arctic Ocean and the
Southern (or Antarctic) Ocean.

Although we have listed five oceans, it is clear from the  map that they are
not really separate. The lines that divide them on the map are no more than
conventions - the natural world does not follow such boundaries. Seawater, for
example, constantly flows across different oceans, sustaining a rich diversity

’S EXPLORETHINK ABOUT IT
If there is such abundance of water on the planet, why is there so much talk of
'water scarcity' or a 'water crisis'?

 What ways of saving water are you aware of? Which ones have you seen
practised at home, at your school, and in your village, town or city?
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A star fish on a sea anemona

Shark

Coral reef

Sperm whale, mother and baby

Shallow coral reef with colourful tropical fish

Dolphins

Algae Emperor penguins Bonaire sea turtle

Ocean Life
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LET’S EXPLORE

of mmarine life. Many plant and animal species can be found across multiple oceans.
The marine flora includes tiny plants called algae and all kinds of seaweeds; the
marine fauna consists of thousands of species of colourful fish, dolphins, whales,
and countless mysterious deep-sea creatures. Each part of the ocean, from the
sun-lit surface to the dark depths, has its own diverse life forms.

Fig. 2.3 A world map showing the five oceans, their
conventional boundaries, and the continents

Locate the five oceans and, in the table belw, mark the hemisphere or

hemispheres they belong to.

    Northern            Southern

    Hemisphere   Hemisphere

Pacific Ocean

Atlantic Ocean

Indian Ocean

Southern Ocean

Arctic Ocean

It is visible on the map that the Pacific Ocean is the largest of all, followed
by the Atlantic Ocean. The Indian Ocean is the third largest, while the Southern
Ocean is the fourth. The smallest one is the Arctic Ocean.



55



Class - 6 : Social Science 56

Fig. 2.4 (on the right). This map of India is the
same  as  Fig.  1.6,  but  with  the  addition  of  the
Arabian Sea and the Bay of Bengal. Also marked
are India’s two major groups of islands (see
subsection on ‘Islands’ further below).

Returning to the picture of the Earth at the start of this chapter, you may

have noticed white shapes across the globe. Did you guess what they are? They

are large masses of clouds. Such clouds bring rain to the continents; for instance,

the monsoon rains we in India expect every summer originate in the ocean -

without such rains, our agriculture and all life will suffer. But oceans often also

give rise to storms - violent events with extreme rainfall or very strong winds,

such as cyclones, which can cause widespread damage to coastal regions of the

world.

A tsunami is another natural disaster that originates in the ocean. It is a

huge and powerful wave generally caused by a strong earthquake or a volcanic

eruption at the bottom of the ocean. Tsunamis can travel thousands of kilometres

and submerge coastal areas, causing widespread damage.

DON’T MISS OUT

 As the map of oceans makes clear, the main limits of the Indian Ocean are

Asia to the north, Africa to the west and Australia to the east, apart from the
Southern Ocean in the south.

 On either side of India, we find two parts of the Indian Ocean - the Arabian
Sea to the west and the Bay of Bengal to the east

OOceans and disasters
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CContinents
Continents are visible on the map of oceans (Fig. 2.3). How many can you

count? The answer is not so simple, as they can be counted in several ways.

Depending on our choice, we may list any number of continents between four and

seven! Here is why:

 North America and South America are generally considered to be two

continents; but if seen as a single landmass, they can also be considered as

one.

 Europe and  Asia are generally  considered as  twocontinents, although the

map makes it clear that they form a single landmass. For historical and cultural

reasons, Europe's evolution has been very different from Asia's, which is why

they can be seen as two continents. Geologists, however, often regard them as

a single continent called 'Eurasia'.

 Africa and Eurasia are generally  regarded as two continents, but sometimes

as one.

DON’T MISS OUT

On 26 December 2004, India and another 13 countries around the Indian

Ocean were struck by a powerful tsunami caused by an earthquake in

Indonesia. More than two lakh people lost their lives. In India, the Andaman

and Nicobar Islands (see Fig. 2.4 above, and also the subsection 'Islands'

further below) and the coasts of Tamil Nadu and Kerala were severely affected

and suffered much damage and loss of life.

 Such tsunamis are rare but very destructive. Luckily, they can often be

detected before they hit a coast. Many countries collaborate in such 'early

warning systems'. There is, in particular, an Indian Ocean Tsunami Warning

System, to which many countries, including India, contribute. This helps to

take measures to protect lives and property.

 Events that lead to loss of life and property are handled under disaster

management. India has its own 'National Disaster Management Authority' to

deal with all kinds of disasters (we will see more examples in the next chapter).
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In practice, the last list of seven continents is the one most widely adopted and used.

Let us summarise the different counts in  a table

Four continents Africa-Eurasia, America, Antarctica, Australia

Five continents Africa, America, Antarctica, Australia, Eurasia

Six continents Africa, Antarctica, Australia, Eurasia, North

America, South America (this is reflected in

Fig. 2.3 on page 54)

Seven continents Africa, Antarctica, Asia, Australia,

Europe, North America, South America

Now let us look at the diagram on page 36, which is based on the list of seven

continents. It does not show their actual shapes, but their relative sizes.

You may have seen the five Olympic rings, one of the

symbols of the Olympic Games. They symbolise the

gathering of sportspeople from all over the world. The rings

were chosen to represent five inhabited continents
Asia

Europe Africa America

Austrralia

North

America

South

America

Europe Asia

Africa Austrralia

Antarctica
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LET’S EXPLORE

IIslands
If you have carefully observed the two maps earlier in this chapter (Fig.

2.2 and 2.3), you may have noticed that the  continents do not include all

landmass. Some smaller pieces of land are left out; surrounded by water on all

sides, they are called islands. (Continents are also surrounded by water, but

because they are so large, they are not considered islands.) There are lakhs of

islands on the planet, of very different sizes.

 Counting the numbers of squares, name the largest continent and the

smallest.

 Which one is larger - North America or South America? Africa or North

America? Antarctica or Australia?

 Re-colour the diagram by having a single colour for Europe and Asia and

rename the result as 'Eurasia'. Compare its size with South America's.

 Write down the list of continents from the smallest to the largest.

DON’T MISS OUT

F Greenland is the largest island in the world (locate it on a globe or a map).

You would have to add the areas of the 10 largest states of India to reach its

size.

India has more than 1,300 small islands! Those include two major groups -

Andaman and Nicobar Islands in the Bay of Bengal and Lakshadweep Islands

in the Arabian Sea (see Fig. 2.4).

Since 1981, the Indian Antarctica Programme has been exploring Antarctica,

a continent with a very cold climate and harsh environment (see the white

expanse at the bottom of Fig. 2.1, which is mostly ice). In 1983, India established

its first scientific base station there, called 'Dakshin Gangotri' (two more

bases were established later). About 40 teams of Indian scientists have

conducted research in this faraway region, especially on the evolution of climate

and environment. The settlement where the scientists live has a library and

even a post office!
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OOceans and Life
Oceans and continents are vital parts of the environment and affect most

aspects of our lives, even if we do not notice it. We have mentioned that oceans

send rain to the continents; this is part of the Earth's water cycle, which you  will

further  study  in  Science.  Without  oceans,  for instance, there would be no

rainfall! The Earth would be a desert. Moreover, more than half of the world's

oxygen is produced by the oceans' flora, which is why they are called 'the planet's

lungs'. The oceans, therefore, play a crucial role in regulating the climate and

sustaining life on Earth.

Oceans have deeply impacted humanity in many other ways. From early

times, people have used oceans and seas to migrate to other regions, to trade in
all kinds of goods, to conduct military campaigns, and as a source of food through
fishing. Oceans have also nourished the cultures of coastal people all over the
world. Almost all of them have tales and legends about the sea, sea gods and
goddesses, sea monsters and treasures from the sea - the oceans' dangers but
also their blessings.

 The Earth's surface has vast water bodies called 'oceans' and large land-
masses called 'continents'. Oceans are interconnected. Continents may be
counted in various ways; the most common count is seven.

 The Northern Hemisphere has more land than the Southern Hemisphere.
 Oceans support all kinds of marine life and play a critical role in the world

climate. They are now seriously affected by human activity and need our

collective protection.

DON’T MISS OUT

 Before we move on ...

The United Nations has designated June 8 as World Oceans Day to "remind us

all of the major role the ocean plays in everyday life. It serves as the lungs of our

planet, a major source of food and medicine and a critical part of the biosphere."

Scientific studies have shown how the oceans are polluted by human activity - we

throw several million tonnes of plastic waste into the oceans every year, choking

marine life. There are several other forms of pollution. As a result, the marine

environment is under threat. Overfishing (excessive fishing) is another cause for

the decline of marine life. It is our collective responsibility to protect oceans for

the future of the planet and of humanity.
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QQuestions, activities and projects

1. The given Picture shows the symbol of the Olympic Games. What do these
rings symbolise? [    ]

A. The five most popular sports       B. The five continents of the world
C. The five major oceans of the world
D. The five host countries of the Olympics

 2. Assertion (A): India has established scientific research stations in Antarctica.
        Reason (R): Scientists study climate and environmental changes there.
            A. Both A and R are true, and R is the correct explanation of A.
            B. Both A and R are true, but R is not the correct explanation of A.
           C. A is true, but R is false. D. A is false, but R is true.

3. If most of earth’s surface was covered by land instead of water, which of the
following statement would likely be true? [    ]
A) Oceans would become larger                B) The earth would still look blue
C)There would be no change in appearance
D) The earth would appear brown from space

4. Explain the following terms :
(A) Continent       (B) Ocean         (C) Island

5. "Oceans are often called the planet's lungs and climate regulators."Evaluate
this statement by analysing the role of oceans in the Earth's water cycle and
human life. Also, justify why protecting oceans is essential for the future of
humanity.

6. Create a short awareness message for coastal people explaining what a
tsunami is and how to stay safe.

7. Let us do - On the outline map of the world given below, label all the
continents and oceans.
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[    ]

A) B)

C) D

(A) 

(R) 

A A R R A

B  A R R A

C A R D  A R

[    ]
A B
C

D

A) B) C) 
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9. Let us draw - without looking at the maps in the chapter draw the continents

on a piece of paper and color them. After words compare the picture you draw

with the map of oceans and continents found in the chapter.

              Down
2. The largest island on Earth
4. A huge destructive wave from

the ocean
5. The smallest continent
7. The largest body of water on

the Earth

9. A landmass (but not a
continent) surrounded by
the sea or ocean

           Across
1. Abundantly produced

by the oceans
3. A large expanse of

landmass
6. A large continent of

which India is a part

8. A major source of
pollution of the oceans

10. The coldest continent

8. Slove this crossword.
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1. How do we measure historical

time?

2. How can various sources help

us understand history?

3. How did early humans live?

The Big
Questions?

3
CHAPTERTIMELINE AND

SOURCES OF HISTORY

“History is “an unending dialogue between the present and the past ... between
the society of today and the society of yesterday. ...  We can fully understand the
present only in the light of the past.”    — E.H. Carr

Learning Outcomes

The student will be able to-
Ø Define the term history and explain the importance of studying the past and

the significance of historical sources. CG -1
Ø Differentiate between BC (Before Christ)/ BCE (Before Common Era) and AD

(Anno Domini) / CE (Common Era) and explain their use in historical timelines.
CG -1

Ø Explain how archaeological sources help to reconstruct and interpret historical
events. CG -2

Ø Describe the growth of complexity in early societies and examines the factors
contributing to these changes. CG -2

National
museum,
New Delhi :
Such
museums
preserve
objects from
the fast, such
as statues,
coins   and
ornaments,
all of which
help iius and
undersand
out history.
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3
ΣôΟλ

ΚôΩχúΚôÓ Τσßλ ΞςΩôσß
ΑΘôςδΚρ

?Ø χ € Υ
↑∴ôχΚρ

0− Ρôλ ΞςΩôσßχ ΚôΩιûΘ ΦπΞôß ≅Ζ↑Ó€ú[ôλ>

1− ΞςΩôσû[κ ×↔ϕÕχùΚôρΞΘσÏ ΣοúΞß ΑΘôςδΚρ

   ΦπΞôß ΡΤχÏ ΣΥτΣÓ€τ[∴>

2− ΑƒΚôΩ Τ±ΘνΚρ ΦπΞôß ΞôθϕΘ∴ν>

“ΞςΩôß ΦτΣÕ ♣ΚθΚôΩιƒσÏλ ΚΟϕΘ ΚôΩιƒσÏλ ΒûΟúΥΥô∴ Ø⁄Ξσ[ Τσßλ Βτû[Υ ΜØΘôΥιƒσÏλ
ΡôûΖΥ ΜØΘôΥιƒσÏλ ΒûΟúΥ ΡûΟùΣßλ ΙÚ Ø⁄Ξσ[ ∆ûςΥôΟΩôÏλ− ΚΟϕΘ ΚôΩ Ι↓♠úΩúΥ Ρôλ

♣ΚθΚôΩιûΘ ØÝûΤΥôΚ ×↔ϕÕ ùΚôρΖ ΒΥÛλ.”.. .   - H. Κôν

ΤôΠΞνΚρ ΒΞσû[ ùΜµΞν−−
Ø ΞςΩôß Φτàλ ùΜôοûΩ ΞûςΥßιÕ ΚΟϕΘ ΚôΩιûΘκ Σσ° Σ⁄κΣΘτ Øχ€ΥιÕΞιûΘÙλ

ΞςΩôσß ΑΘôςδΚ↓τ Øχ€ΥιΘΞιûΘÙλ ↑ΖχÏΞν. CG -1
Ø BC ∋€°υÕÜχÏ Øτ / BCE ∋ùΣôÕ Αη⁄σÏ Øτ ( Τσßλ   ≅τú∴ô ùΟô♥± / CE ∋ùΣôÕ

ΑηÓ( Α€ΥΞσßχÏ ΒûΟúΥΥô∴ úΞßΣôγûΟχ ΚηΟ°Ξν Τσßλ ΞςΩôσßχ ΚôΩχúΚôÓΚ↓ο

≅Ξσ°τ ΣΥτΣôγûΟ ↑ΖχÏΞν− CG -1
Ø ΞςΩôσß ♣ΚθÜΚûΖ ÁηÓλ ΚγΟûΤκΣΘσÏλ ↑ΖχÏΞΘσÏλ ùΘôοùΣôÚρ ΑΘôςδΚρ

ΦπΞôß  ∆ΘÜ€τ[∴ ΦτΣûΘ ↑ΖχÏΞν. CG -2
Ø ΑςλΣΚôΩ ΜØΘôΥδΚ↓ο ΓσΣγΟ ′χΚΩô∴ ΞΖνε′ûΥ ↑Ξ↔ιÕ ΒϕΘ Τôσ[δΚÞχÏ

ΣδΚ↓χÏλ Κôς∞ΚûΖ ΑςôµΞν− CG -2

Κσ[ο ↑ûΖÜΚρ

úΘ′Υ ≅ÚΚôγ′ΥΚλ+

×Õ ⁄ο← :ΒιΘûΚΥ

≅ÚδΚôγ′ΥδΚρ+

ΚΟϕΘ ΚôΩιûΘε

úΜνϕΘ ′ûΩΚρ+

ΡôΠΥδΚρ Τσßλ

ΡûΚΚρ úΣôτ[

ùΣôÚγΚûΖχ

ΣôÕΚôχ€τ[∴−

ΒûΞΥôÜλ Ρλ

ΞςΩôσû[κ

×↔ϕÕχùΚôρΖ

∆ΘÜ€τ[∴−

d�V�äjáT|�&�Ô�sTT.
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How Do We Learn About the Past?

’S EXPLORETHINK ABOUT IT
 Ε What is the earliest memory you can recollect? Do you remember how old you

were at that time? Those memories together are a part of your past, maybe

going five or six years back.

 Ε How do you think understanding the past will help us contineed

understand the present world?

You will discover in Science that the Earth has a very, very long history, of

which we humans occupy only a tiny part - the most recent one. History: The
study of the

human past.

’S EXPLORETHINK ABOUT IT



ΞÏκ× - 5 : ΜêΚ ≅°↑Υο73

ΚΟϕΘ ΚôΩιûΘκ Σσ° Ρôλ ΦπΞôß ùΘ↔ϕÕùΚôρΞÕχ?

Ε ∆δΚÞχÏ ♣û∴↑ο ∆ρΖ ØΘο ΝôΣΚλ Φτ∴> ∆δΚÞûΟΥ ΞΥÕ Φτ∴
Φτß  ♣û∴↑Úχ€[Θô>  ≅ϕ♣û∴ÜΚρ  ΥôÜλ  ∆δΚρ  ΚΟϕΘ  ΚôΩιƒτ  ΙÚ
ΣÏƒΥôÏλ− ΙÚúΞûΖ ΗϕΘôß ΑηÓΚρ ♦τú∴ôχ€ε ùΜοΩΩôλ.

Ε ΚΟϕΘ ΚôΩιûΘκ×↔ϕΘùΚôρΞÕ Βτû[Υ ∆ΩûΚκ ×↔ϕÕùΚôρΖ ΡΤχÏ ΦπΞôß
∆ΘÜλ Φτß ¿δΚρ ΚÚÕ€ÈνΚρ?

é♥χÏ ¿ηΟ ΞςΩôß ∆ρΖÕ Φ∴Üλ ≅ƒο Τ±Θ±τ ΣδÏ ♥ΚÜλ ùΜôσΣλ
Φ∴ ΜÁΣιƒο ≅°↑Υο Αµ↑ο ¿δΚρ ≅°ϕƒÚκÀνΚρ−

ΞςΩôß9
Τ±Θ±τ ΚΟϕΘ
ΚôΩιûΘ ≅°Ùλ
≅°↑Υο

Ξ↓ΤηΟΩ

Αχ′⊥τ

é♥

Ø
Θο
 ù
Μο
Κρ

Σô
χ≈
↔Υ
ô

ΚΟ
σΣ
φ
ÑΚ
ρ 
Τσ
ßλ

 é
φ
û
ΜΚ
ρ

ΣΞ
Ζ
κ 
Σô
û
[Κ
ρ

  
é
ε′
Κρ

 ¿
ν♣
Ω
 Ξ
ôθ
Ξ
∴

Ñ[ôχΚρ

ΕνΞ∴
ûΟú∴ôΜνΚρ

’S EXPLORE′ϕƒχΚÜλ

Σ[ûΞΚρ
Σôíγ⁄Κρ

    éχΚρ

 Τσßλ úΘÉΚρ

↑Ωδ€∴δΚρ
♦ûςúΤγÓΚρ

10,000,000
♦ο←Υτ ΑηÓΚÞχÏ Øτ

 ♥ο←Υτ ΑηÓΚÞχÏ Øτ

ΑηÓΚÞχÏ Øτ

1,000,000

ùΡÚκ×

3,00,000

6,500

    ú
ôúΤô úΜκ♦ΥτΚρ

ΦÝιÕ Øû[

4.54

2.33

1 700

500

300

100

ØΘο ùΜοΚρ

Áτ
ØÕùΚÛλ×ρΖûΞ
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Many people study the history of the Earth. Some of them are trained to

uncover the secrets left beneath the Earth's surface and help us learn about its

past - and also our past.

Observe these four pictures and the activities involved. From top left:

n Geologists (Fig. 3.2.1) study the physical features of the Earth,

like the soil, stones, hills, mountains,rivers, seas, oceans and

other such parts of the Earth.

n Palaeontologists (Fig. 3.2.2) study the remains of plants, animals

and humans from millions of years ago in the form of fossils.

n Anthropologists (Fig. 3.2.3) study human societies and cultures

from the oldest times to the present.

n Archaeologists (Fig. 3.2.4) study the past by digging up remains

that people, plants and animals left behind, such as tools, pots,

beads, figurines, toys, bones and teeth of animals and humans,

burnt grains, parts of houses or bricks, among others.

How Is Time Measured in History?

Each society and culture has had its own ways of measuring time.

Major events, such as the birth of an important person or the start of a

ruler's reign, have often marked the beginning of a new era.  At present, the

Gregorian calender is Commonly world wide.

Fossils:
Impressions
of
footprints,
or parts of
plants
or animals
that
are found
preserved
within
layers of
soil or
rocks.

     Fig.3.2.1:

    Geologists

      Fig.3.2.2:

Palaeontologists

     Fig.3.2.3:

Anthropologists

    Fig.3.2.4:

Archaeologists

Era: A
distinct
period of
time.
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é♥♠τ ΞςΩôσ°û∴ ΣΩν Κσ€τ[∴ν− ≅ΞνΚ↓ο ′Ων é♥♠τ ×[κΣςκ♦τ
•θ ∆ρΖ ΒςΚ′ΥδΚûΖ ùΞ↓κΣÓιΘ Σ♠σ′ ùΣß€τ[∴ν− ΒΞνΚρ ΚΟϕΘ ΚôΩλ
Σσ° ≅°ΥÜλ ∆ΘÜ€τ[∴ν−

n ×↑♠ΥΩôΖνΚρ (ΣΟλ 3.2.1) é♥♠τ ΒΥσûΚχ áßΚΖô∴ Τη ΚσΚρ+

ÏτßΚρ+ ΤûΩΚρ+ ΑßΚρ+ ΚΟοΚρ+ ùΣÚδΚΟοΚρ Τσßλ

n ùΘôοÛ♠↔ΥΩôΖνΚρ (ΣΟλ 3.2.2) ΒΩγΜλ ≅ηÓΚÞχÏ Øτ ΞôθϕΘ
ΘôΞςδΚρ+ ↑ΩδÏΚρ Τσßλ Τ±ΘνΚ↓τ ΦεΜδΚûΖ Σ⁄ΤκùΣôÚρ

Ξ⁄↑ο ΑµÜ ùΜµΞν−

n Τô±Ο↑ΥΩôΖνΚρ  (ΣΟλ 3.2.3) ΣηûΟΥ ΚôΩλ ØΘο Βτß Ξûς
Τ±Θ ΜØΘôΥδΚρ Τσßλ ΚΩôεΜôςδΚρ

n ùΘôοùΣôÚρ Αςôµε′ΥôΖνΚρ (ΣΟλ 3.2.4) ΚΟϕΘ ΚôΩιûΘ
ΑµΞΘσÏ ΤχΚρ+ ΘôΞςδΚρ Τσßλ ↑ΩδÏΚρ ↑γÓε ùΜτ[
ΘΟΥδΚûΖ ≅ΚθΞôµ↑ο ùΞ↓úΥ ΦÓιÕ ΑςôµΞν− ΒΞσ°ο
ΚÚ↑Κρ+ Τη ΣôιƒςδΚρ+ Τ∞Κρ+ ùΣôλûΤΚρ+ ↑ûΖΥôγÓ
ùΣôλûΤΚρ+ ↑ΩδÏΚρ Τσßλ Τ±ΘνΚ↓τ ΦÛλ×Κρ+ ΣσΚρ
Φ↔ϕÕúΣô∴ Θô±ΥδΚρ+ Åγ⁄τ ΣôΚδΚρ ≅οΩÕ ùΜδΚσΚρ
úΣôτ[ûΞ ΒÚχÏλ−

ΞςΩôσ°τ ΚôΩιûΘ ΦπΞôß ΚΠχ€ÓΞν>

ΙπùΞôÚ ΜØΘôΥØλ ΚΩôεΜôςØλ ΚôΩιûΘ ≅Ζ↑ÓΞΘσΚôΚ Θ∴χùΚ∴ ùΜôϕΘ

Ξ→ΚûΖχ ùΚôηÓρΖ∴− ΙÚ Øχ€Υ ΡΣ↔τ ♦[κ× ≅οΩÕ ΙÚ Αγ′ΥôΖ↔τ Αγ′♠τ
ùΘôΟχΚλ úΣôτ[ Øχ€Υ ♣ΚθÜΚρ ùΣÚλΣôÛλ ΙÚ ×ƒΥ ΜΚôκΘιƒτ ùΘôΟχΚιûΘ
Ï°χ€τ[∴− ΘσúΣôÕλ €↔úΚô↔Υτ ΡôρΚôγ⁄ ∆ΩΚλ ØÝΞÕλ ùΣôÕΞôΚκ ΣΥτΣÓιΘκ
ΣÓ€τ[Õ−

Σ⁄ΤδΚρ9
Τη∞ο
≅οΩÕ
Σôû[
≅ÓχΚρ
ΣôÕΚôχΚκΣγΟ
ΘôΞςδΚρ
≅οΩÕ
↑ΩδÏ
ΣôΚδΚρ
≅⁄εÑΞÓΚρ
Α€ΥΞσ°τ
ΦεΜδΚûΖ
Σ⁄ΤδΚρ
ΦτΣν−

Ù Κ λ 9 Ι Ú
Ï ° κ ♦ γ Ο
ΚôΩλ ≅οΩÕ
úΡςλ

    ΣΟλ 3.2.1:     ΣΟλ 3.2.2:       ΣΟλ  3.2.3:                      ΣΟλ 3.2.4:

  ×↑♠ΥΩôΖν   ùΘôοÛ♠↔ΥΩôΖν    Τô±Ο↑ΥΩôΖν     ùΘôοùΣôÚ↓ΥΩôΖν
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side by side, Hindu, Muslim, Jewish, Chinese and other calendars

are also used for calculating the dates of festivals and other

auspicious events.

In the West, the conventional year for Jesus Christ's birth has

generally been taken to be the starting point for this calendar. Years

are counted forward from this point and used to be marked with 'AD'

(an abbreviation for a Latin phrase that refers to the years after Jesus'

birth). However, this is now called the Common Era or CE across

the world. For example, 1947, the year India gained independence,

can be written as 1947 AD (sometimes AD 1947) or 1947 CE.

Similarly, the years before the conventional date for the birth

of Jesus are counted backward and used to be marked with BC (or

Before Christ). They are now called Before Common Era or BCE.

For example, 560 BCE is an approximate year of birth of Gautama

Buddha

Gregorian
calendar:
The calendar
now used
the world
over; it has
12 months
adding up
to 365 days,
and a leap
year every
four years.
However,
century
years- for
example,
1800, 1900,
2000 - are
leap years
only if they
are multiples
of 400; so
in the three
centenary
years
above, only
2000 is a
leap year.

   Fig : 3.4. Time line of some main events since 300,000 BCE

 First example
 of rock art
 in the world

 Ice Age

Auspicious:
favourable
or bringing
luck; for
instance,
'an
auspicious
beginning'.

.
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ΒΘàΟτ ΒϕÕ+ ØυÄλ+ ëΘ+ ≠∴ Τσßλ ♦[ ΡôγΚôγ⁄ΚÞλ

Ση⁄ûΚΚρ Τσßλ ♦[ ΤδΚΖΚςΤô∴ ♣ΚθÜΚ↓τ úΘƒΚûΖ

ΚΠχ€Ο ΣΥτΣÓιΘκΣÓ€τ[∴−

úΤσΚιƒΥ ΡôÓΚ↓ο ΒúΥÑ €°υÕ↑τ ♦[κ×χΚô∴ ΞΨχΚΤô∴

ΑηÓ ΒϕΘ ΡôγΚôγ⁄♠τ ùΘôΟχΚκ×ρ↓ΥôΚ ùΣôÕΞôΚ ΦÓιÕχ

ùΚôρΖκΣÓ€[Õ− Βκ×ρ↓♠←ÚϕÕ ΑηÓΚρ Øτú∴ôχ€

ΦηΠκΣÓ€τ[∴ úΤÛλ ΒûΞ AD (ΒúΥÑ↑τ ♦[κ♦σÏ ♦ϕûΘΥ

ΑηÓΚûΖχ Ï°χÏλ ΒΩιτ ùΜôσù[ôΟ↔τ ÑÚχΚλ) Φ∴ Ï°χΚκΣγÓ

ΞϕΘ∴− ΒÕ ΒκúΣôÕ ∆ΩΚλ ØÝΞÕλ ùΣôÕ ΑηÓ ≅οΩÕ CE

(Common Era)  Φτß ≅ûΨχΚκΣÓ€[Õ− ΦÓιÕχΚôγΟôΚ  ΒϕƒΥô

↑ÓΘûΩ ùΣσ[ 1947 Αλ ΑηûΟ €−♦ 0836 ∋′Ω úΡςδΚ↓ο   AD

1947 ≅οΩÕ  1947 CE Φ∴ ΦÝΘΩôλ−

ΒúΘ úΣôτß+ ΒúΥÑ ♦[ϕΘΘôΚ ΚÚΘκΣÓλ ΞΨχΚΤô∴ úΘƒχÏ

ØϕûΘΥ ΑηÓΚρ ♦τú∴ôχ€ ΦηΠκΣγÓ €−Ø ∋≅οΩÕ €°υÕÜχÏ

Øτ BCE(Before Common Era) Φτß ΦÝΘκΣÓ€τ[∴− ΦÓιÕχΚôγΟôΚ

560 BCE ΦτΣÕ ùΚΖΘΤ×ιΘν ♦[ϕΘ úΘôςôΥΤô∴ ΑηΟôÏλ+

€ςúΚô↔Υτ

ΡôγΚôγ⁄9

ΘσúΣôÕ ∆ΩΚλ
ØÝΞÕλ
ΣΥτΣÓιΘκΣÓλ

ΡôγΚôγ⁄ Βƒο
01 ΤôΘδΚρ
∆ρΖ∴ 254

ΡôγΚûΖχ
ùΚôηÓρΖÕ
ΙπùΞôÚ 3

ΑηÓΚÞχÏ
ΙÚ Øû[ Äκ
ΞÚΟλ ΞÚ€[Õ

ΦÓιÕχΚôγΟôΚ
07//+ 08//+
1///, Äκ

ΑηÓΚρ
ΑΞΘσÏ ≅ûΞ
3//,τ

ùΣÚχΚσ
ΣΩ∴ôΚ ΒÚχΚ
úΞηÓλ− úΤúΩ

ΘςκΣγΟ êτß
ΑηÓΚ↓ο

1/// ΤγÓúΤ
Äκ ΞÚΟΤôÏλ−

ºçÔá+ 4.3. 300,000 BCE qT+&� ¿=�� ç|�<ó�q d�+|��T³q\ ¿±\ç¿£eT+

Σ±χΚγ⁄

ÙΚλ

∆Ω€τ ØΘο Σôû[

ϑ↑Υλ ΦÓιÕχΚôγÓ

3,00,000

    BCE
40,000

   BCE
14,000

   BCE

ΣΟλ : 3.4. 3,00,000 BCE ØΘο ′Ω Øχ€Υ ♣ΚθÜΚ↓τ ΚôΩχúΚôÓ

ΤδΚΖΚςΤô∴ 9
Μ ô Θ Κ Τ ô ∴
≅ ο Ω Õ
≅ƒ νω Ο ιû Θ
Θςχ á⁄Υ9
ΦÓιÕχΚôγΟôΚ
ΙÚΤδΚΖΚςΤô∴
ùΘôΟχΚλ−
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LET’S EXPLORE

(whom we will meet in Chapter 5). Can you calculate how many years ago that

was?

® Such calculations are simple, but there is a catch. In the Gregorian calendar,

there is no 'year zero'. The year 1 CE follows immediately the year 1 BCE.

Draw a simple timeline marking every year from 2 BCE to 2 CE; you will see

that because of the absence of a year zero, only 3 years have passed between

those two dates.

® So to calculate the number of years between a BCE date and a CE date, you

should add them but subtract 1 - in the above case, 2 + 2 - 1 = 3.

® Practice a few examples with your classmates. For example, to return to the

question about the Buddha, suppose we are now in the year 2024 CE, then the

Buddha was born 560 + 2024 - 1 = 2,583 years ago.

Fig: 3.3 Timeline of some main events since 300,000 BCE
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Ρôλ ΚηΟ°úΞôλ

Ρôλ ≅Ξûς 4,Αλ ≅ιƒΥôΥιƒο ΜϕƒχΚΩôλ( ≅Õ ΦιΘû∴ ≅ηÓΚÞχÏ Øτ×

Φτß ∆δΚΖôο ΚΠχ€Ο Ø⁄ÙΤô> ΑςôµúΞôλ9

® ΒιΘûΚΥ ΚΠχ•ÓΚρ Φ↓ûΤΥô∴ûΞ Α∴ôο Βƒο ΙÚ ′χΚο ∆ρΖÕ−

€↔úΚô↔Υτ ΡôγΚôγ⁄♠ο éϖ≥Υλ ΑηÓ Φτß Ιτß ΒοûΩ 1 BCE ΑηûΟι

ùΘôΟνϕÕ 1 CE ΞÚ€[Õ

®  2 BCE  ØΘο   Ξûς♠Ωô∴ ΙπùΞôÚ ΑηûΟÙλ Ï°χÏλ Φ↓Υ ΚôΩχúΚôγûΟ

ΞûςΥÜλ− éϖ≥Υλ ΑηÓ ΒοΩôΘΘôο ≅ϕΘ ΒςηÓ úΘƒΚÞχ€ûΟúΥ êτß

ΑηÓΚρ ΤγÓúΤ ΚΟϕΘûΘ ¿δΚρ ΣôνιƒÚκÀνΚρ

® Φ∴úΞ ΙÚ  BCE  úΘƒ Τσßλ ΙÚ CE  úΘƒΚÞχ€ûΟúΥ ∆ρΖ ΑηÓΚ↓τ

Φη∞χûΚûΥ ΚΠχ€Ο úΞηÓùΤ±ο ΒςηÓ ΦηΚûΖ úΜνιÕ 0Η Κ→ιÕ↑Ο

úΞηÓλ− úΤúΩ ∆ρΖ  ΦÓιÕχ Κôγ⁄ο  2 G 2 - 1 R 3.

∆δΚρ ΜΚ ΤôΠΞνΚÞΟτ ′Ω ΦÓιÕχΚôγÓΚûΖ Σ♠σ′ ùΜµÜλ− ΦÓιÕχΚôγΟôΚ

560 G 2024 - 1 R 2,583 ΑηÓΚÞχÏ Øτ Φτ[ô€[Õ.

ΚûΟ′κ

Σ±ÙΚιƒτ

Ø⁄Ü

ØΘο Ï⁄♠Úκ×Κρ

↑ΞΜôΥιƒτ

ùΘôΟχΚλ

Θô♥ς ∆úΩôΚ

ΚôΩιƒτ

ùΘôΟχΚλ

×ιΘ↔τ ♦[κ×

≅úΜôΚν

′ϕÕ,ΜςυΞƒ

ΡôΚÃΚλ

ΒúΥÑ

♦[κ×

Ρôλ ΒδÏ

∆ρúΖôλ

ùΤΜΣúΘô♥Υô↑ο ∆Ω€τ
ØΘο ΡΚςδΚρ

ΒϕƒΥ ÕûΠχ
ΚηΟιƒο Σôû∴
ΘΥô↔κ♦ο ùΘô→ο

ÖγΣλ

ΣΟλ 3.3.BCE (ùΣôÕ Αη⁄σÏ Øτ) 300,000 ΑηÓ ØΘο ′Ω Øχ€Υ ♣ΚθÜΚ↓τ ΚôΩχúΚôÓ
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A timeline (see Fig. 3.3 on pages 78 ) is a convenient tool to mark such
events, as it shows a sequence of dates and events covering any particular period.
It runs from the beginning of humanity to the present, with a few important
landmarks. Note that the dotted portion marks a skipped period; otherwise, this
timeline would have to be almost 3 metres long!

LET’S EXPLOREAlong with a year and a decade (a period of ten years), we often use other terms to

understand longer durations of time. Two of these are quite commonly used when

learning about history.

1 . Century: It is any period of 100 years. In history, specific centuries are counted

every 100 years starting from the year 1 CE. For instance, we are currently in

the 21st century CE, which runs from 2001 to 2100.

A timeline also helps in understanding the order in which historical events

take place. For example, even without looking at dates, you can now see that the

birth of Buddha occurs before that of Jesus

DON’T MISS OUT

Birth of the

  Buddha

Future2000
   CE

 560
BCE

 JESUS’
BIRTH

Past
2026
   CE

M
il

le
n

n
iu

m
 y

ea
r
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ΚôΩχ úΚôÓ (ΣΟλ 3.3 Η 79 Αλ ΣχΚιƒο ΣôνχΚÜλ) ΦτΣÕ ΙÚ ΞΜƒΥô∴

ΚÚ↑ΥôÏλ− Γù∴±ο ΒÕ ΙÚ Ï°κ♦γΟ ΚôΩκΣÏƒûΥ ∆ρ↓γΟ úΘƒΚρ Τσßλ

♣ΚθÜΚ↓τ Ξ↔ûΜûΥχ ΚôγÓ€[Õ− ΒÕ Τ±Θ Β∴ιƒτ ùΘôΟχΚλ ØΘο ΒτßΞûς

ùΘôΟν€[Õ− Βƒο ′Ω Øχ€ΥΤô∴ ûΤοΚσΚρ ∆ρΖ∴− ×ρ↓ ûΞχΚκΣγΟ ΣÏƒ

Θ↑νχΚκΣγΟ ΙÚ ΚôΩκ ΣÏƒûΥ Ï°χ€[Õ ΦτΣûΘ ♣û∴↑ο ùΚôρΖÜλ−

ΒοûΩùΥ±ο ΒχΚôΩχúΚôÓ 2 €úΩô ÁγΟν Ξûς ¿ΖΤôΚ ΒÚχΚ úΞη⁄♠ÚχÏλ.

ΙÚ ΚôΩχúΚôÓ (Time Line) ΞςΩôσ°ο ΡΟϕΘ ♣ΚθÜΚ↓τ Ξ↔ûΜûΥκ
×↔ϕÕùΚôρΞΘσÏ ΣΥτΣÓ€[Õ− ΦÓιÕχΚôγΟôΚ+ úΘƒΚûΖκ ΣôνχΚôΤúΩúΥ ×ιΘ↔τ
♦[κ×+ ΒúΥÑ €°υÕ↑τ ♦[κ♦σÏ Øτ∴ΘôΚúΞ ♣ΚθϕΘÕ ΦτΣûΘ ΘσúΣôÕ ¿δΚρ
ΚôΠΩôλ−

ϑςôηÓ Τσßλ ΙÚ ΘΜôκΘι ∋ΣιÕ ΞÚΟ ΚôΩλ( ÕΟτ ¿ηΟ ΚôΩ ≅ΖÜΚûΖ
×↔ϕÕùΚôρΞΘσÏ úΤÛλ ′Ω ùΜôσΚûΖκ ΣΥτΣÓιÕ€τú[ôλ− ΞςΩôσû[ ΚσÏλúΣôÕ
ΒϕΘ Βςη⁄û∴ ≅ƒΚΤôΚ ΣΥτΣÓιÕ€τ[∴ν−

1. ΜΘôκΘλ : ΜΘôκΘλ ΦτΣÕ 100 ΑηÓ ΚôΩιûΘχ Ï°χ€[Õ− ΞςΩôσ°ο Ï°κ♦γΟ
èσ[ôηÓΚρ 1 CE Αη⁄←ÚϕÕ ùΘôΟδ€ ΙπùΞôÚ 100 ΑηÓΚÞχÏλ
ΚΠχ€ΟκΣÓ€τ[∴− ΦÓιÕχΚôγΟôΚ+ Ρôλ ΘσúΣôÕ 21Αλ èσ[ôηÓ CE ♠ο
ΒÚχ€ú[ôλ− ΒÕ 2001 ØΘο 2100 Ξûς ¿⁄χÏλ.

560

BCE

2000

 CE
ΒúΥÑ

€°υÕ

ΦƒνΚôΩλ
Β[ϕΘΚôΩλ

×ιΘ↔τ ♦[κ×

2026

 CE

♦
ο
←
Υ
τ
 Α

η
Ó
Κ
ρ

ΘΞ[ôΤο ùΘ↔ϕÕùΚôρúΞôλ

 ♦[κ×
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LET’S EXPLORE

LET’S EXPLORE

The centuries BCE are calculated beginning from the year 1 BCE and keep
going back in time. For example, the 3rd century BCE would include the years
300 BCE to 201 BCE.

2. Millennium: It is any period of 1,000 years. In history, specific centuries are
counted every 1,000 years from the year 1 CE. For instance, we are currently in
the 3rd millennium CE, which began in 2001 CE and will go up to 3000 CE.
As with centuries, millenniums BCE are also calculated beginning  from  1
BCE  and  go  backwards.  So  the 1st millennium BCE would include the years
1 BCE to 1000 BCE.
In the timeline given on page 78  (Fig. 3.3), can you mark the beginning of the
8th millennium BCE? (Note: In English, the plural of 'millennium' is 'millenni-
ums' or 'millennia'; both are correct.)

Create a timeline stretching from 1900 CE to the current year and place the dates

of birth of your grandparents, parents, siblings and yourself. Also, mark the years

that the 20th century CE begins with and ends with.

Do you know how calendars have been traditionally made in India? Many Indian

calendars rely on the positions of the sun and the moon to define the months of

the year.  A ‘panchanga’ is a book of tables which lists the days of each month

along with related astronomical data; for instance, it precisely predicts events

like solar and lunar eclipses, times for sunrise and sunset, etc. Panchangas, still

widely used in India, often also give weather predictions for the year, dates and

timings of festivals, and more...

What Are the Sources of History?

Can you collect information about at least three generations of

your family on your mother's and father's sides? Create a family

tree with your parents, grandparents and great-grandparents. Find

out their names, what they did for a living and where they were

born. Also, write the sources from where you got this information.

Source of
history: A
place,
person, text
or
an object
from which
we gather
information
about some
past event or
period.

DON’T MISS OUT
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Ρôλ ΚηΟ°úΞôλ

Ρôλ ΚηΟ°úΞôλ

BCE èσ[ôηÓΚρ 1 BCE ♠←ÚϕÕ ΚΠχ€ΟκΣÓ€τ[∴− úΤÛλ+ ΚôΩιûΘ ♦τú∴ôχ€
ΚΠχ€Ó€τ[∴ν− ΦÓιÕχΚôγΟôΚ €−Ø− 3Αλ èσ[ôηÓ Φτß 300 BCE ♠←ÚϕÕ
201 BCE Ξûς ∆ρΖ ΑηÓΚûΖ ùΚôη⁄ÚχÏλ−

2. Α♠ςλ ΑηÓ.♥ο←±Υλ : ΒÕ Α♠ςλ ΞÚΟ ΚôΩκΣÏƒΥôÏλ− ΙπùΞôÚ 1,000

ΞÚΟδΚÞχÏ  ΙÚ  Øû[  ΒûΘ  ΚΠχ€ÓΞν  ΒÕ  1 CE ØΘο ùΘôΟδÏ€[Õ−
ΦÓιÕχΚôγΟôΚ Ρôλ ΘσúΣôÕ 3 Αλ ♥ο←Υ±Υλ 1 CE ♠ο ΒÚχ€ú[ôλ− ΒÕ 2001
CE ♠ο ùΘôΟδ€ 3000 CE Ξûς ùΘôΟÚλ−
èσ[ôηÓΚûΖκ úΣôΩ, BCE ♥ο←±ΥδΚÞλ 1 BCE ♠ο ùΘôΟδ€ ♦τú∴ôχ€
ΚΠχ€ÓΞν− Φ∴úΞ+ 1 ΞÕ ♥ο←±Υλ BCE ΦτΣÕ 1000 BCE Ξûς♠Ωô∴ ΑηÓΚûΖ
∆ρΖΟχÏλ−

ΣχΚλ 79ο (ΣΟλ 3.3) ΘςκΣγÓρΖ ΚôΩχúΚôγ⁄ο ¿δΚρ ΦγΟôΞÕ ♥ο←±Υλ
BCE ♠τ ùΘôΟχΚιûΘ ∆δΚΖôο Ï°χΚ Ø⁄ÙΤô? (Ï°κ× : Αδ€Ωιƒο»millenniumµ

ΦτΣΘτ ΣτûΤ »millenniums ≅οΩÕ millenniaµÑ ΑÏλ− ΒςηÓλ Μ↔Υô∴ûΞúΥ−)

ΒϕƒΥô↑ο ΣôςλΣ↔ΥΤôΚ ΡôγΚôγ⁄Κρ ΦπΞôß ∆ÚΞôχΚκΣÓ€τ[∴ ΦτΣÕ
∆δΚÞχÏι ùΘ↔ÙΤô ? ΒϕƒΥ ΡôγΚôγ⁄Κρ Αη⁄τ ΤôΘδΚûΖ ΞûςΥßχΚ ã↔Υτ
Τσßλ Μϕƒς±τ ♣ûΩΚûΖε ΜôνϕÕρΖ∴− »ΣφΜôδΚλµ ΦτΣÕ ΙπùΞôÚ ΤôΘιƒτ
ΡôγΚûΖÙλ ≅ΘàΟτ ùΘôΟν×ûΟΥ Ξô±Υο ΘΚΞοΚûΖ ≅γΟΞûΠ Ξ⁄↑ο ΚôγÓλ
èΩôÏλ− ΦÓιÕχΚôγΟôΚ ΒÕ ã↔Υ €ςΚΠλ+ Μϕƒς €ςΚΠλ+ ã↔Υ ∆ΘΥλ+ ã↔Υτ
Τû[Ü úΡςδΚÞΟτ ùΘôΟν×ûΟΥ ♣ΚθÜΚûΖ Õο←ΥΤôΚ Øτáγ⁄úΥ á[ΞοΩÕ−
ΒϕƒΥô↑ο ΣφΜôδΚδΚρ Βτ[ΖÜλ ΣςΞΩôΚ ΣΥτΣÓιΘκΣÓ€τ[∴− ΒûΞ ϑν
ΑηÓΟτ ùΘôΟν×ûΟΥ Ξô±ûΩ Κ∞κ×Κρ+ ƒÚ↑ΨôχΚ↓τ úΘƒΚρ+ Τσßλ úΡςδΚρ
Τσßλ ΣΩ ↑_ΥδΚûÙλ ΞΨδÏ€τ[∴.

1900 CE ♠←ÚϕÕ ΡΟκ× ΑηÓ Ξûς♠Ωô∴ ΙÚ ΚôΩχúΚôγ⁄û∴ Ξ⁄ΞûΤχΚÜλ−
úΤÛλ ∆δΚÞûΟΥ ΘôιΘô+ ≅κΣô+ ≅λΤô+ ΜúΚôΘςνΚρ+ ΜúΚôΘ↔Κρ Τσßλ
∆δΚÞûΟΥ ♦[ϕΘ ΑηÓΚûΖ Ï°χΚÜλ− úΤÛλ 20 Αλ èσ[ôηÓ CE ΦκúΣôÕ
ùΘôΟδ€+ ΦκúΣôÕ Ø⁄ΞûΟϕΘÕ Φτàλ ΑηÓΚûΖÙλ Ï°χΚÜλ−

ΞςΩôσ°τ ΑΘôςδΚρ ΥôûΞ ?

¿δΚρ  ∆δΚρ  Θôµ  Τσßλ  ΘϕûΘ  Ξ→♠ο  ∆ρΖ  ∆δΚρ
ÏÓλΣιƒτ Ïû[ϕΘΣγΜλ êτß ΘûΩØû[Κρ Σσ°Υ ΘΚΞοΚûΖ
úΜΚ↔χΚ Ø⁄ÙΤô> ∆δΚρ ùΣσú[ôν+ ΘôιΘôχΚρ Τσßλ
ΘôιΘôχΚ↓τ ùΣσú[ôÚΟτ á⁄Υ ÏÓλΣ ΤςιûΘ ∆ÚΞôχΚÜλ
≅ΞνΚ↓τ ùΣΥνΚρ+ ≅ΞνΚρ Φτ∴ úΞûΩ ùΜµΘ∴ν+ ΦδÏ
♦[ϕΘ∴ν Φτàλ ↑ΞςδΚûΖι ùΘ↔ϕÕ ùΚôρΖÜλ− ¿δΚρ
ΒιΘΚΞοΚûΖκ ùΣσ[ ΑΘôςδΚûΖÙλ ΦÝΘÜλ−

ΞςΩôσß
ΑΘôςλ9
ΚΟϕΘΚôΩ ♣ΚθÜ
≅οΩÕ ΚôΩΚγΟλ
Ιτû[κ Σσ°Υ
ΘΚΞοΚûΖ Ρôλ
ƒςγÓλ ϑν ΒΟλ+
ΡΣν+ ∆ûς
≅οΩÕ ùΣôÚρ−

ΘΞ[ôΤο ùΘ↔ϕÕùΚôρúΞôλ
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How did you find details about your family's past? Did you rely on things like

photographs, diaries, ID cards or memories from your parents and relatives?

Every object or structure tells a story and is like a piece in a jigsaw puzzle.

The objects that you see around your house convey something of the history of

your family. Similarly, we can put together historical events through a variety of

sources. But keep in mind that in the case of history, quite a few pieces of the

puzzle may remain missing!

Observe the figure in the next page. It brings together the main sources of

history. You do not need to remember them all now; we will use some of them as

we go along.

Have you ever seen old coins, books, clothes, jewellery or utensils in and around

your house? What type of information can we gain from such objects? Or from old

houses or buildings?

’S EXPLORETHINK ABOUT IT

Relation

Grandparents
(paternal)

Grandparents
(maternal)

Relation Great-
grandparents

(paternal)

Great-
grandparents

(maternal)

Name Occupation
Place of birth Source of

information
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∆δΚρ ÏÓλΣιƒτ ΚΟϕΘ ΚôΩιûΘκ Σσ°Υ ↑ΞςδΚûΖ ΦπΞôß ùΘ↔ϕÕùΚôη≈νΚρ?

×ûΚκΣΟδΚρ+ Ρôγ Ï°κ×Κρ+ ≅ûΟΥôΖ ≅γûΟΚρ ≅οΩÕ ∆δΚρ ùΣσú[ôν Τσßλ
∆[↑∴νΚρ á°Υ ♣û∴ÜΚρ úΣôτ[ ↑_ΥδΚρ ∆δΚÞχÏ ΦπΞôß ∆Θ↑∴?

ΙπùΞôÚ ùΣôÚÞλ ≅οΩÕ ≅ûΤκ×λ ΙÚ ΚûΘûΥχ áß€τ[Õ− úΤÛλ
≅Õ  ΙÚ  ×ƒν  ↑ûΖΥôγ⁄τ  ΣÏƒûΥκ  úΣôτ[Õ−  ∆δΚρ  ÅγûΟε  Ñσ°  ¿δΚρ
Κôη€τ[ ùΣôÚγΚρ ∆δΚρ ÏÓλΣ ΞςΩôσû[κ Σσ° ΓúΘô ΙÚ ΚÚιûΘ
ùΘ↔ΥκΣÓιÕ€τ[∴− ΒúΘúΣôτß ΣοúΞß ΑΘôςδΚ↓τ Ξô♠ΩôΚ ΞςΩôσß
♣ΚθÜΚûΖ ΙÚδ€ûΠχΚ Ø⁄Ùλ− Α∴ôο ΞςΩôσû[κ ùΣôßιΘΞûς ×ƒ↔τ ′Ω
ΣÏƒΚρ ΚôΠôΤο úΣôΚΩôλ ΦτΣûΘ ♣û∴↑ο ùΚôρΖÜλ− ≅ÓιΘ ΣχΚιƒο ∆ρΖ
ΣΟιûΘχ ΚΞ±χΚÜλ− ΒÕ ΞςΩôσ°τ Øχ€Υ ΑΘôςδΚûΖ Ιτ[ôΚχ ùΚôηÓ ΞÚ€[Õ−
ΒκúΣôÕ ≅ûΞ ≅û∴ιûΘÙλ ♣û∴↑ο ùΚôρΖ úΞη⁄ΥƒοûΩ− Ρôλ ùΜοΩε
ùΜοΩ ≅Ξσ°τ ′ΩΞσû[ ΣΥτΣÓιΘΩôλ!

¿δΚρ ΦκúΣôΘôΞÕ ∆δΚρ ÅγûΟε Ñσ°Ûλ ΣûΨΥ ΡôΠΥδΚρ+ èοΚρ+ ΑûΟΚρ+
ΑΣςΠδΚρ ≅οΩÕ ΣôιƒςδΚûΖκ ΣôνιƒÚχ€ÈνΚΖô? ≅πΞô[ô∴ ùΣôÚγΚ↓←ÚϕÕ
≅οΩÕ ΣûΨΥ ÅÓ ≅οΩÕ Κγ⁄ΟδΚ↓←ÚϕÕ ΦÕúΣôτ[ ΘΚΞοΚûΖκ ùΣ[ Ø⁄Ùλ?

’S EXPLORE′ϕƒχΚÜλ

∆[Ü Øû[

ΘôιΘô+ Σôγ⁄

(ΘϕûΘ Ξ→)

ΘôιΘô+ Σôγ⁄

(Θôµ Ξ→)

ùΚôρÞ ΘôιΘô+

Σôγ⁄ (ΘôµΞ→)

ùΚôρÞ ΘôιΘô+
Σôγ⁄

(ΘϕûΘ Ξ→)

ùΣΥν ùΘô→ο ♦[ϕΘ ΒΟλ ΘΚΞÛχΚô∴
ΑΘôςλ
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When historians study, say, a king or queen of 1,500 years
ago, an ancient monument, a war or some items of trade, they
take great care to gather information from as many sources as
they can find and consult. Sometimes, the sources confirm each
other (the jigsaw pieces match); at other times, sources may give
contradictory information (the jigsaw pieces don't match), in which
case they need to decide which source they can trust more. That
is how they try to re-create the history of the period they are
studying.

Who contributes to all these sources of history? Historians
themselves, but also archaeologists, epigraphists (who study
ancient inscriptions), anthropologists (who study human societies
and their cultures), experts in literature and languages, and some
more. In addition, in the last 50 years or so, scientific studies
have been contributing more and more to the reconstruction of
the past.

For example, studies of ancient climates, chemical studies
of excavated materials and studies of the genetics of ancient people
have provided fresh insights, which supplement the more usual
sources. And when historians study recent history (which usually
means the last two or three centuries), another source is
newspapers; for the last few decades, electronic media (television,
the internet, etc.) can also be consulted.

Historian: A
person who
studies and
writes about
the past.

Genetics :  The
branch of
biology that
studies how, in
plants, animals
or humans,
certain features
and
characteristics
get passed down
from one
generation to
the next

SOURCES

     OF

HISTORY
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ΦÓιÕχΚôγΟôΚ ΞςΩôσ[ô′↔ΥνΚρ, 1,500 ΑηÓΚÞχÏ Øτ ϑν
≅ςΜτ ≅οΩÕ ϑν ≅ς′+ ΙÚ ΣûΨΥ ♣û∴Üε ′τ∴λ+ ≅οΩÕ ′Ω
Ξ∞Κι ùΘôΟνΣô∴ ùΣôÚγΚûΖκ Σσ° ΑµÜ ùΜµÙλ úΣôÕ+ ≅ΞνΚρ
ΘδΚΖôο ΒΥτ[ ≅ΖÜ ≅ƒΚΤô∴ ΑΘôςδΚ↓←ÚϕÕ ΘΚΞοΚûΖε
úΜΚ↔κΣΘσÏ+ ΣΩûς ΜϕƒχΚÜλ ØΥσ′χ€τ[∴ν− ′Ω ΜΤΥδΚ↓ο
ΑΘôςδΚρ Ιτú[ôÓ Ιτß ∆ßƒκΣÓιÕ€τ[∴− ∋×ƒν ÕηÓΚρ
ùΣôÚϕÕ€τ[∴( ′Ω ΜΤΥδΚ↓ο ΑΘôςδΚρ ØςηΣôΟô∴ ΘΚΞοΚûΖ
ΞΨδÏ€τ[∴− ∋×ƒν ÕηÓΚρ ùΣôÚϕΘôÕ( ≅κúΣôÕ ≅ΞνΚρ ΦϕΘ
ΑΘôςιûΘ ≅ƒΚλ Ρλ×ΞÕ ΦτΣûΘ Ø⁄Ü ùΜµΥ úΞηÓλ− ΒπΞôß
≅ΞνΚρ ΑµÜ ùΜµÙλ ΚôΩιƒτ ΞςΩôσû[ ÁηÓλ ∆ÚΞôχΚ
ØΥσ′χ€τ[∴ν−

ΒπΞςΩôσß ΑΘôςδΚρ ≅û∴ιƒσÏλ Υôν ∆ΘÜ€τ[∴ν>
ΞςΩôσ[ô′↔ΥνΚúΖôÓ+ ùΘôοùΣôÚρ Αςôµε′ΥôΖνΚρ+ Κο↑
ΑµΞôΖνΚρ ∋ΣηûΟΥ ΚοùΞγÓΚûΖ ΑµÜ ùΜµΣΞνΚρ( Τô±Ο
↑ΥΩôΖνΚρ ∋Τ±Θ ΜØΘôΥδΚΖ+ ≅ΞνΚ↓τ ΚΩôεΜôςδΚûΖκ Σσ°
ΑµÜ ùΜµΣΞνΚρ( ΒΩχ€Υ Τσßλ ùΤô→ ♣×ΠνΚρ+ úΤÛλ ΣΩν
ΒΘσΚôΚ ∆Θ↑ ùΜµ€τ[∴ν− ≅úΘôÓ ΤγÓ♥τ° ΚΟϕΘ 4/ ΑηÓΚρ
ØΘο ≅°↑Υο ΑµÜΚÞλ ΚΟϕΘ ΚôΩιûΘ ÁηÓλ ΚγΟûΤκΣΘσÏ
úΣςΖ↑ο ÕûΠ ×↔€τ[∴−

ΦÓιÕχΚôγΟôΚ+ ΣηûΟΥ ΚôΩ ãθ♣ûΩΚρ ÁΘô∴ ΑµÜΚρ+
≅ΚθΞôςôµε′♠ο €ûΟιΘ ùΣôÚγΚ↓τ ÁÕ úΞƒΥ←τ ΑµÜΚρ
ΣΨδΚôΩ ΤχΚ↓τ ΤςΣÔ ΑµÜΚρ+ Α€ΥΞσ[ôο ùΞ↓εΜιƒσÏ
ΞϕΘ ΚÚιÕΚρ ΞΨχΚΤô∴ ΑΘôςδΚÞχÏ ÕûΠΥôΚ ∆ρΖ∴−
    ΞςΩôσ[ô′↔ΥνΚρ ≅ηûΤχΚôΩ ΞςΩôσû[ ΑµÜ ùΜµÙλ
úΣôÕ ∋ΒÕ ùΣôÕΞôΚ ΚΟϕΘ ΒςηÓ ≅οΩÕ êτß èσ[ôηÓΚûΖχ
Ï°χÏλ ( ΣΥτΣÓιƒΥ Τσù[ôÚ ΑΘôςλ ùΜµƒιΘôρΚρ ΚΟϕΘ ′Ω
ΣιΘôηÓΚΖôΚ+ ♥τ∴Ô ΕΟΚδΚûΖ ∋ùΘôûΩχΚôγ′+ ΒûΠΥΘΖλ
Α€ΥûΞ(Ùλ Αµ↑σÏ ΦÓιÕχùΚôρΖΩôλ.

ΤςΣÔ↑Υο:

ΘôΞςδΚρ
↑ΩδÏΚρ ≅οΩÕ
Τ±ΘνΚ↓τ ′Ω
Ση×Κρ ΙÚΘûΩ
Øû[♠←ÚϕÕ
Τσù[ôÚ ΘûΩ
Øû[χÏ ΦπΞôß
ΚΟιΘκΣÓ€τ[∴
ΦτΣûΘχ ΚσÏλ
∆♠↔Υ←τ ΙÚ
♦↔ΞôÏλ−

ΞςΩôσ[ô′↔Υν:

ΚΟϕΘ ΚôΩιûΘκ

Σσ° ΑµÜ

ùΜµÕ ΦÝÕΞν
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1

 2

 3

There are a few images of different sources of history on the next page. Who and

what do you think the objects show? Write down in the boxes next to the images

any information that you get from these objects.
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Ρôλ ΚηΟ°úΞôλ

1

 2

 3

»»≅ÓιΘ ΣχΚιƒο ΞςΩôσßΟτ ùΘôΟν×ûΟΥ ΣοúΞß ΑΘôςδΚ↓τ ΣΟδΚρ ∆ρΖ∴−
ΒκùΣôÚγΚρ Υôûς Τσßλ ΦûΘχ ΚôγÓ€τ[∴ Φτß ¿δΚρ ♣û∴χ€ÈνΚρ?

ΒκùΣôÚγΚ↓←ÚϕÕ ¿δΚρ ùΣσ[ ΘΚΞûΩ ΣΟδΚ↓τ ≅Ú€ο ∆ρΖ úΚô⁄γΟ
ΒΟδΚ↓ο ΦÝΘÜλ.µµ
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The Beginnings of Human History

Modern humans (Homo sapiens) have walked the planet for about 300,000

(three lakh) years. This appears to be a very long time, yet it is only a tiny fraction

of the Earth’s history. Let us have a quick look at our early history.

Early humans faced many challenges from nature and lived

in bands or groups to help each other. They were constantly seeking

shelter and food, and were mainly hunters and gatherers; this means

that they relied on hunting and collecting edible plants and fruits

for their survival. Our early ancestors also had certain beliefs about

the natural elements and possibly also some notion of afterlife.

In the above picture, look at some activities of early humans in a rock shelter. Which

ones can you recognise? Give a brief description for each.

Afterlife:
A life that
begins after
death.
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Ρôλ ΚηΟ°úΞôλ

Τ±Θ ΞςΩôσ°τ ùΘôΟχΚλ9

ΡÅ∴ Τ±ΘνΚρ (úôúΤô úΜκ♦ΥτΚρ) ÑΤôν 3,00,000 (êτß ΒΩγΜλ)

ΑηÓΚΖôΚ Βκé♥♠ο ΞôθϕÕ ΞÚ€τ[∴ν− ΒÕ ♥Κ ¿ηΟ ΚôΩλ Φ∴ úΘôτ[Ωôλ−
Α∴ôο é♥♠τ ΞςΩôσ°ο ΒÕ ΙÚ ′ß ΣÏƒúΥΥôÏλ− Ρλ ΑςλΣ ΚôΩ ΞςΩôσû[κ
Σσ° ÑÚχΚΤôΚχ ΚôηúΣôλ.

Αƒ Τ±ΘνΚρ ΒΥσûΚ♠←ÚϕÕ ΣΩ ΜΞôοΚûΖ Φƒν ùΚôηΟ∴ν−
ΙÚΞÚχùΚôÚΞν ∆Θ↑χ ùΚôρΞΘσÏ ≅ΞνΚρ áγΟδΚΖôΚ ≅οΩÕ
ÏÝχΚΖôΚ ΞôθϕΘ∴ν− ≅ΞνΚρ ∆Π↑σΚôΚÜλ Ξ′κ♦ΟιƒσΚôΚÜλ
ùΘôΟνϕÕ ≅ûΩϕÕ ƒ↔ϕΘ∴ν− ≅ΞνΚρ Øχ€ΥΤôΚ úΞγûΟΥôÓΘ←Ûλ
∆ΠûΞ úΜΚ↔κΣƒÛλ ΧÓΣγΟ∴ν. ≅ΘôΞÕ+ ΘδΚÞûΟΥ ♣ûΩκΣôγ⁄σΚôΚ
↑ΩδÏΚûΖ úΞγûΟΥôÓΘο+ ∆ηΠχá⁄Υ ΘôΞςδΚρ+ ΣΨδΚρ
Α€ΥΞσû[ úΜΚ↔ιΘ←τ ÁÕ ΑΘôςκΣγΟ∴ν− Ρλ Αƒ Øτú∴ôνΚρ
ΒΥσûΚχ áßΚρ Σσ°Ùλ+ Ï°κΣôΚ ΤςΠιƒσÏκ ♦ϕûΘΥ ΞôθχûΚ
ÁÕ Ρλ♦χûΚ ùΚôη⁄ÚϕΘ∴ν−

»»úΤúΩ ∆ρΖ ΣΟιƒο ΤûΩχ ÏûΚΚ↓ο ∋Σôû[κ ×Κ←Ολ( Αƒ Τ±ΘνΚΖôο
úΤσùΚôρΖκΣÓλ ′Ω ΡΟΞ⁄χûΚΚûΖ ΚΞ±χΚÜλ− ∆δΚΖôο ΦΞσû[χ ΚηΟ°Υ
Ø⁄€[Õ> ≅Ξσ°ο ΙπùΞôτû[χ Ï°ιÕλ ÑÚχΚΤôΚ ↑ΖχΚÜλ−

ΤςΠιƒσÏκ

♦τ ΞôθχûΚ:

ΙÚΞν Β[ϕΘ

♦[Ï ùΘôΟδÏλ

ΞôθχûΚ−
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These  groups  lived  in  temporary  camps,  rock  shelters  or  caves,  and

communicated with each other using languages that are now lost. They used fire

and started making objects that made their lives easier, like improved stone axes

and blades, arrowheads and other tools. Aspects of their life are visible in rock

paintings found in hundreds of caves all over the world. Some of those paintings

depict simple figures or a few symbols; others are more detailed and represent

scenes with animals or humans. In time, these early humans learned to make

simple ornaments such as stone or shell beads, pendants made of animal teeth,

and sometimes exchanged them with other groups.

The First Crops

Over long ages, the Earth's climate has gone through many changes. At

certain times, it was very cold and much of the Earth was covered with ice - this is

called an 'Ice Age', as you will learn in greater detail in Science. Later, when the

climate warmed up, this ice partly melted, and the resulting waters swelled the

existing rivers and eventually drained into the oceans. The last Ice Age lasted

from over 100,000 (one lakh) years ago to around 12,000 years ago.

Afterwards, living conditions improved for humans; in many parts of the

world, they started settling down and cultivating cereals and grains. They also

domesticated animals such as cattle, goats, etc. With more food available, these

communities grew in size and number, and often settled down near rivers. This

was not only because of the availability of water, but also because the soil would

be more fertile there. It made the process of growing crops easier.

“Observe the scene on the next page. It depicts an agricultural community from a few

millenniums ago. List the main activities you can identify”
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ΒϕΘ ÏÝχΚρ ΘσΚô←Κ ØΚôλΚρ+ Σôû[ ∆û[↑ΟδΚρ ≅οΩÕ ÏûΚΚ↓ο

ΞôθϕΘ∴ν− ΘσúΣôÕ ≅→ϕÕ↑γΟ ≅ΞνΚ↓τ ùΤô→ûΥ ΣΥτΣÓιƒ ΙÚΞÚχùΚôÚΞν

∆ûςΥô⁄χùΚôηΟ∴ν− ≅ΞνΚρ ùΡÚκûΣκ ΣΥτΣÓιƒ∴ν− úΤÛλ úΤλΣÓιΘκΣγΟ

ΚσúΚôΟô↔Κρ Τσßλ ♦úΖÓΚρ+ ≅λ×χ Ï°Κρ Τσßλ ♦[ ΚÚ↑ΚûΖ ΘΥô↔χΚι

ùΘôΟδ€∴ν− ∆ΩùΚδ€Ûλ ∆ρΖ èσßχ ΚΠχΚô∴ ÏûΚΚ↓ο ΚôΠκΣÓλ Κο

ϑ↑ΥδΚ↓ο ≅ΞνΚ↓τ Ξôθ↑τ ′Ω ≅λΜδΚρ ΚôΠκΣÓ€τ[∴− ΒϕΘ ΞηΠ

ϑ↑ΥδΚ↓ο  ′Ω  ↑ΩδÏΚρ  ≅οΩÕ  Τ±ΘνΚÞΟτ  á⁄Υ  Κôγ′ΚûΖ  ùΘ↓ΞôΚ

ùΘ↔↑χ€τ[∴− ΚôΩκúΣôχ€ο ΒϕΘ Αƒ Τ±ΘνΚρ Κο Τ∞Κρ+ €↓φΜο Τ∞Κρ+

↑ΩδÏΚ↓τ ΣσΚΖôο ΘΥô↔ιΘ ΚÝιÕ ΑΣςΠδΚρ úΣôτ[Ξσû[ι ΘΥô↔χΚ

ΚσßχùΚôηΟ∴ν− ′Ω ΜΤΥδΚ↓ο ≅Ξσû[ Τσ[ ÏÝχΚÞΟτ Σ↔Τô°χùΚôηΟ∴ν−.

ØΘο Σ♠νΚρ 9

¿ηΟ ΚôΩδΚ↓ο é♥♠τ ΚôΩ♣ûΩ♠ο ΣΩ Τôσ[δΚρ ΓσΣγÓρΖÕ− ′Ω

ΜΤΥδΚ↓ο é♥Υô∴Õ ♥ΚÜλ Ï↓ςôΚ ΒÚϕΘÕ úΤÛλ ΒΘτ ùΣÚλΣôτûΤΥô

ΣôΚλ Σ±Υôο êΟκΣγ⁄ÚϕΘÕ− ΒûΘ »Σ± ÙΚλµ (∝Τ ÙΚλ) ΦτΣν− ¿δΚρ ΒûΘχ

Ï°ιÕ ≅°↑Υ←ο ↑↔ΞôΚχ Κσßχ ùΚôρÅνΚρ− ♦τ∴ν Ξô±ûΩ Τôσ[λ ΓσΣγÓ

ùΞκΣΤûΟϕΘ úΣôÕ ΒκΣ∞♠τ ′°Õ ΣôΚλ ΚûςϕÕ↑γΟÕ− ≅Θ∴ôο ΓσΣγΟ Θη…ν

ΡƒΚûΖ ≅ûΟϕÕ Βßƒ♠ο ΚΟ←ο ΚΩϕΘÕ− ΚûΟ′κΣ±ÙΚλ 1,00,000 ∋ΙÚ ΒΩγΜλ(

ΑηÓΚÞχÏ Øτ ùΘôΟδ€ ÑΤôν 12,000 ΑηÓΚÞχÏ Øτ× Ξûς ¿⁄ιΘÕ.

≅Θτ ♦τ∴ν Τ±ΘνΚ↓τ ΞôθχûΚ ♣ûΩΚρ úΤλΣγΟ∴− ∆Ω€τ ΣοúΞß

ΣÏƒΚ↓ο ≅ΞνΚρ Ï⁄úΥ[ι ùΘôΟδ€∴ν− ΣÚκ×Κρ Τσßλ Θô±ΥδΚûΖ Σ♠↔γΟ∴ν−

≅ΞνΚρ ΚôοΡûΟΚρ+ ΑÓΚρ úΣôτ[ ↑ΩδÏΚûΖÙλ ΣΨχΚκΣÓιƒχ ùΚôηΟ∴ν−

≅ƒΚΖ↑ο ∆ΠÜ €ûΟιΘΘôο ΒϕΘ ÏÝχΚ↓τ ≅ΖÜλ Φη∞χûΚÙλ ≅ƒΚ↔ιΘ∴−

ΒΞνΚρ ùΣÚλΣôÛλ ΡƒΚÞχÏ ≅Ú€ο Ï⁄úΥ°∴ν− ΒÕ ¿ν €ûΟιΘΘ∴ôο ΤγÓ♥τ°

≅δÏρΖ Τη ♥ΚÜλ ΞΖ♥χΚΘôΚ ΒÚϕΘΘôο ΒÕ ΓσΣΣγΟÕ− ΒÕ Σ♠νΚρ Σ♠↔Óλ

ùΜΥσΣôγûΟ Φ↓Θôχ€ΥÕ−

»»≅ÓιΘ ΣχΚιƒÛρΖ Κôγ′ûΥχ ΚΞ±χΚÜλ+ ΒÕ ′Ω Α♠ςλ ΑηÓΚÞχÏ Øτ
ΒÚϕΘ ΙÚ ↑ΞΜôΥ ΜêΚιûΘχ ΚôγÓ€[Õ− Βƒο ¿δΚρ ≅ûΟΥôΖλ ΚôÔλ Øχ€Υ
ΡΟΞ⁄χûΚΚûΖκ Σγ⁄Υ←ΟÜλ.µµ
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 Ε Both in the earlier picture of a rock shelter and in this one, men and women are

given certain roles. While they may appear to be 'natural', they are not necessarily

accurate and do not cover all situations. For instance, in a rock shelter, women

may have helped prepare colours for painting the rock or may have done some

of the painting. In both scenes, men may have done some of the cooking or may

have helped take care of children.

Ε Keeping in mind that we have only limited information, think about such

roles and situations, and discuss in class.

As communities grew, so did their social complexity. Leaders

or 'chieftains' were responsible for the well-being of the people,

and everyone collectively worked towards the community's welfare.

For example, there was no sense of individual ownership; the lands

were collectively sowed and harvested.

Welfare:

Health,

prosperity
and well-

being.

’S EXPLORETHINK ABOUT IT
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Ε ØϕûΘΥ Σôû[χ ÏûΚκ ΣΟιƒÛλ+ ΒκΣΟιƒÛλ ΑηΚρ Τσßλ ùΣηΚÞχÏ

′Ω ΣôιƒςδΚρ ΞΨδΚκΣγÓρΖ∴− ≅ûΞ ΒΥοΣô∴ûΞ Φτß úΘôτ°∴ôÛλ
Õο←ΥΤô∴ûΞ ≅οΩ− úΤÛλ ≅ûΞ ≅û∴ιÕ ãθ♣ûΩΚûΖÙλ ∆ρΖΟχ€ΥûΞ
≅οΩ− ΦÓιÕχΚôγΟôΚ+ ΙÚ Σôû[χ ÏûΚ♠ο ϑ↑ΥδΚÞχΚôΚ ùΣηΚρ
ΞηΠδΚûΖι ΘΥô↔κΣƒο ∆Θ↑ ùΜµΥΩôλ ≅οΩÕ ′Ω ϑ↑ΥδΚûΖÙλ
ΞûςϕƒÚχΚΩôλ− ΑηΚρ ΜûΤκΣƒÛλ ′Ω úΡςδΚ↓ο ΧÓΣγ⁄ÚχΚΩôλ ≅οΩÕ
ÏΨϕûΘΚûΖ ΚΞ±ιÕχùΚôρΞƒÛλ ∆Θ↑♠ÚχΚΩôλ−

Ε ΡΤχÏ ΞûςΥßχΚκΣγΟ ΘΚΞο ΤγÓúΤ ∆ρΖÕ ΦτΣûΘ ♣û∴↑ο ùΚôρΖÜλ−
≅πΞô[ô∴ ΣôιƒςδΚρ Τσßλ ãθ♣ûΩΚρ Σσ° ′ϕƒιÕ ΞÏκΣû[♠ο
ΚΩϕÕûςΥôΟÜλ.

ΜêΚδΚρ ΞΖς ΞΖς+ ≅Ξσ°τ ΜØΘôΥε ′χΚÛλ ΞΖνϕΘÕ−

»ΘûΩΞνΚρµ ≅οΩÕ »≅ƒΣƒΚρµ ΤχΚ↓τ ΡΩàχÏ ùΣôßκ×

Ξ€ιΘ∴ν− úΤÛλ+ ≅û∴ΞÚλ ΙτßΣγÓ ΜØΘôΥ ΡΩàχΚôΚ

ΣôÓΣγΟ∴ν− ΦÓιÕχΚôγΟôΚ Θ±ΡΣν ∆↔ûΤ Φτ[ ∆ΠνÜ ≅δÏ

ΒοûΩ− ♣ΩδΚρ áγΟôΚ ↑ûΘχΚκΣγÓ ≅ßΞûΟ ùΜµΥκΣγΟ∴−

ΡΩτ :

Ñ Κ ô Θ ô ς λ +

ùΜ→κ× Τσßλ

ΡοΞôθÜ

’S EXPLORE′ϕƒχΚÜλ
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As time went by, hamlets grew into sizeable villages that

exchanged goods - mostly food, clothing and tools. Slowly,

networks of communication and exchange were established

among those villages, and some of them grew into small towns.

New technologies appeared - for example pottery, for making pots

and other clay objects; and the use of metal (copper first, iron

later), which helped make durable tools, objects of daily use and

ornaments.

We will see in Chapter 2 semister 2 (The begging of Indian

Civilisation)  how this stage prepared for the emergence of what

is called 'civilisation'. For now, it is important to remember that

this early progress of humanity had to face many challenges. At

some critical times, humanity could have almost disappeared, as

some earlier species did. We will never know those early humans

to whose courage and persistence we owe our existence today.

® We have explored some ways to learn more about our pasts. The concept of a

timeline helps us understand the sequence of historical events at different

times.

® There are different ways of measuring time: years, decades, centuries, millen-

niums.

® Sources of history are many; they help us reconstruct and interpret historical

events.

® We have also had a brief look into the lives of early humans and how human

societies grew more complex in time.

Hamlet:

A small

settlement
or small

village.

 Before we move on ...
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ΚôΩκúΣôχ€ο Ïχ€ςôΤδΚρ ùΣ↔Υ €ςôΤδΚΖôΚ ΞΖνϕΘ∴−

ΒûΞ Øχ€ΥΤôΚ ∆ΠÜ+ ΑûΟΚρ+ Τσßλ ΚÚ↑Κρ úΣôτ[Ξσû[

Σ↔Τôσ[λ ùΜµÕ ùΚôηΟ∴ν− ùΤÕΞôΚ ≅χ€ςôΤδΚÞχ€ûΟúΥ ΘΚΞο

Σ↔Τôσ[λ+ ùΣôÚρ Σ↔Τôσ[λ úΣôτ[ ΒûΠκ×Κρ ΓσΣγΟ∴− ×ƒΥ

ùΘô→ο ÖγΣδΚρ ΡûΟØû[χÏ ΞϕΘ∴− ΦÓιÕχΚôγΟôΚ Σôû∴Κρ

Τσßλ ♦[ Κ↓Τη ùΣôÚγΚûΖε ùΜµΞΘσÏ ΤηΣôηΟ↑Υο Τσßλ

∆úΩôΚκ ΣΥτΣôÓ ∋ØΘ←ο Θô♥ςλ+ ♦τ× ΒÚλ×( ΒÕ ¿⁄ιΘ ΚÚ↑Κρ+

≅τ[ôΟ ΣΥτΣôγÓκ ùΣôÚγΚρ Τσßλ ΑΣςΠδΚûΖ ∆ÚΞôχΚ

ΣΥτΣγΟÕ− 1ΞÕ ΣÚΞιƒτ ΒςηΟôΞÕ ≅ιƒΥôΥιƒο ∋ΒϕƒΥ

ΡôΚÃΚιƒτ ùΘôΟχΚλ( ΒϕΘ ♣ûΩ,  ΡôΚÃΚιƒτ úΘôσ[ιƒσÏ ΦπΞôß

ΑΥιΘΤô∴Õ ΦτΣûΘχ ΚôΠκúΣô€ú[ôλ− ΒκúΣôûΘχÏ+

Τ±ΘÏΩιƒτ ΒϕΘ ΑςλΣ ΚôΩ ΞΖνε′ ΣΩ ΜΞôοΚûΖ ΦƒνùΚôρΖ

úΞη⁄♠ÚϕΘÕ ΦτΣûΘ ♣û∴↑ο ùΚôρΞÕ Øχ€Υλ− ′Ω ′χΚΩô∴

ΜΤΥδΚ↓ο Τ±Θ Β∴Øλ ′Ω ØϕûΘΥ ∆♠↔∴δΚρ ≅→ϕΘÕ

úΣôΩúΞ ≅→ϕÕ ↑Óλ ♣ûΩûΥ ≅ûΟϕΘÕ− Βτß Ρôλ ΞôθΞΘσÏχ

ΚôςΠΤô∴ ≅ϕΘ ΑςλΣ ΚôΩ Τ±ΘνΚ↓τ ûΘ↔ΥιûΘÙλ ↑Οô

ØΥσ′ûΥÙλ ΡλΤôο ΦκúΣôÕλ ≅°Υ ΒΥΩôÕ−

® Ρôλ ΡΤÕ ΚΟϕΘ ΚôΩιûΘκ Σσ° ùΘ↔ϕÕ ùΚôρΞΘσÏ ′Ω Ξ→Øû[ΚûΖ

ΑςôµϕúΘôλ− ΚôΩχúΚôÓ Φτàλ ΚÚιÕ ΡΤχÏ ΣοúΞß ΚôΩδΚ↓ο ΡΟϕΘ

ΞςΩôσß ♣ΚθÜΚ↓τ Ξ↔ûΜûΥκ ×↔ϕÕùΚôρΞΘσÏ ∆ΘÜ€[Õ.

® ΡΤχÏ ΚôΩιûΘ ≅Ζ↑ÓΞΘσÏ ΣοúΞß Ξ→Øû[Κρ ∆ρΖ∴− ≅ûΞ ΑηÓΚρ+

ΣιΘôηÓΚρ+ èσ[ôηÓΚρ+ Α♠ςΤôηÓΚρ.

® ΞςΩôσ°τ ΑΘôδΚρ ΣΩ ∆ρΖ∴: ≅ûΞ ΞςΩôσß ♣ΚθÜΚûΖ ÁηÓλ

ΚγΟûΤχΚÜλ+ ↑ΖχΚÜλ ∆ΘÜ€τ[∴−

® ΑςλΣΚôΩ Τ±ΘνΚ↓τ ΞôθχûΚûΥÙλ Τ±Θ ΜêΚδΚρ ΚôΩκ úΣôχ€ο ΦπΞôß

′χΚΩô∴ΘôΚ Τô°∴ ΦτΣûΘÙλ Ρôλ ÑÚχΚΤôΚχ ΚηúΟôλ.

Ïχ€ςôΤλ :

ΙÚ ′°Υ
Ï⁄♠Úκ×
≅οΩÕ
′°Υ
€ςôΤλ

Ρôλ ùΘôΟνΞΘσÏ Øτ ...
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Questions, activities and projects

1. Describe the ways early humans communicated with each other before written

language was developed?

2. Can we compare historians to detectives? Give reasons for your answers.

3. A few exercises with dates:

i) Place these dates chronologically on the timeline: 323 CE, 323 BCE, 100

CE, 100 BCE, 1900 BCE, 1090 CE, 2024 CE.)

ii) If King Chandragupta was born in 320 CE, which century did he belong

to? And how many years was that after the Buddha's birth?

iii) Rani of Jhansi was born in 1828 C.E. Which century did she belong to?

How many years was that before India's Independence?

iv) Turn '12,000 years ago' into a date.

4. Invite to your school an archaeologist or a historian and ask them to speak

on the history of your region and why it's important to know it.

5. As a project, write the history of your family or village if you live in one, using

sources of history at your disposal. Ask your teacher to guide you.

6. Plan a visit to a nearby museum: the visit should be prepared with some prior

research on the kind of exhibits the museum holds. Keep notes during the

visit. Write a brief report afterwards, highlighting what was unexpected /

interesting / fun about the visit and the exhibits.

      Write down the kind of exbits in the museum

aaa
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↑∴ôχΚρ+ ùΜΥσΣôÓΚρ Τσßλ ùΜΥοƒγΟδΚρ 9

1. ΦÝιÕ+ ùΤô→ ∆ÚΞôχΚκΣÓΞΘσÏ Øτ× ΑςλΣ ΚôΩ Τ±ΘνΚρ ΙÚΞÚχùΚôÚΞν

ΦπΞôß ùΘôΟν× ùΚôηΟ∴ν ΦτΣûΘ ↑Ξ↔?

2. ΞςΩôσ[ô′↔ΥνΚûΖ ÕκΣ°ΞôΖνΚÞΟτ Ικ♦ΟΩôΤô ? ∆δΚρ ↑ûΟχΚô∴

ΚôςΠδΚûΖ ΦÝΘÜλ.

3.  úΘƒΚÞΟτ ′Ω Σ♠σ′Κρ :

i ) ΒϕΘι úΘƒΚûΖχ ΚôΩχúΚôγ⁄ο ΚôΩΞ↔ûΜκΣ⁄ ûΞχΚÜλ :  323 CE, 323

BCE, 100 CE, 100 BCE, 1900 BCE, 1090 CE, 2024 CE.)

i i ) ≅ςΜν Μϕƒς ÏκΘν 320 ♠ο ♦[ϕΘôν Φ±ο ≅Ξν ΦϕΘ èσ[ôηûΟε

úΜνϕΘΞν− úΤÛλ ≅Õ ×ιΘ↔τ ♦[κ♦σÏ ♦τ ΦιΘû∴ ΑηÓΚρ ΑÏλ?

iii) ⊥ôτ′ ςô∞ 1828 ♠ο ♦[ϕΘôν− ≅Ξν ΦϕΘ èσ[ôηûΟε úΜνϕΘΞν?

ΒϕƒΥ ↑ÓΘûΩχÏ ΦιΘû∴ ΑηÓΚÞχÏ Øτ ≅Õ ΡΟϕΘÕ?

iv) »12,000 ΑηÓΚÞχÏ Øτ× ΦτΣûΘ ΙÚ úΘƒΥôΚ Τôσ[Üλ.

4. ΙÚ ùΘôο ùΣôÚρ Αςôµε′ΥôΖν ≅οΩÕ ΞςΩôσ[ô′↔Υûς ∆δΚρ Σρ↓χÏ

≅ûΨιÕ ∆δΚρ ΣÏƒ♠τ ΞςΩôσû[κ Σσ°Ùλ ≅ûΘι ùΘ↔ϕÕùΚôρΞÕ Γτ

Øχ€Υλ ΦτΣûΘκ Σσ°Ùλ úΣΜε ùΜôοΩÜλ.

5. ΙÚ ùΜΥοƒγΟΤôΚ+ ∆δΚρ ÏÓλΣλ ≅οΩÕ €ςôΤιƒτ ∋¿δΚρ ≅δÏ Ξ′ιΘôο(

ΞςΩôσû[+ ∆δΚ↓Ολ ∆ρΖ ΞςΩôσß ΑΘôςδΚûΖκ ΣΥτΣÓιƒ ΦÝΘÜλ−

∆δΚÞχÏ Ξ→ΚôγΟ ∆δΚρ Α′↔Υûςχ úΚγΚÜλ.

6. ≅Ú€ÛρΖ ≅ÚδΚôγ′ΥΚιƒσÏε ùΜοΩ ΙÚ ΣΥΠιûΘ ƒγΟ♥ΟÜλ− ≅ϕΘ

≅ÚδΚôγ′ΥΚιƒο ∆ρΖ ΚηΚôγ′κ ùΣôÚρΚρ Ï°ιÕ Øτáγ⁄úΥ ′Ω

Αςôµε′Κρ ùΜµÕ ΣΥΠιƒσÏ ΘΥôςôΚ úΞηÓλ− ΣΥΠιƒτúΣôÕ Ï°κ×ΚûΖ

ΦÓιÕχ ùΚôρΖÜλ− ≅ÚδΚôγ′ΥΚλ Τσßλ ΚηΚôγ′Κ↓ο ΦƒνΣôςôΘ+ ΑΞΩô∴

Τσßλ úΞ⁄χûΚΥô∴ ↑_ΥδΚûΖ Øτ±ûΩκΣÓιƒ ΣΥΠιƒσÏκ ♦τ ΙÚ′ß

≅°χûΚûΥ ΦÝΘÜλ−

≅ÚδΚôγ′ΥΚιƒο ΦπΞûΚΥô∴ ΚηΚôγ′κ ùΣôÚρΚρ
ΒÚϕΘ∴ ΦτΣûΘ ΦÝΘÜλ

aaa
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1. How do we define India?

2. What were the ancient names for India?

The Big
Questions?

“In India at a very early time the spiritual and cultural unity was made complete

and became the very stuff of the life of all this great surge of humanity between

the Himalayas and the two seas.” - Sri Aurobindo

INDIA, THAT IS BHARAT 4
CHAPTER

LLearning Outcomes

The student will be able to-
 Identify the names of places of inhabitants mentioned in ancient texts and

inhabitants. CG -1
 Explain how the foreign visitors and invaders named the country. CG -1
 Understand the history behind the names Bharata and Jambudvipa. CG -1
 Know that India had many names like Sindhu, Hindustan, Bharat, Jambudvipa

in the course of its history. CG -1

Fig. 4.1 A scene from rural India bout 2,300 years ago

(north gate of teh Great Sanchi Stupa)

Class - 6 : Social Science 100
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Today, the India we know is a modern nation, with defined borders, defined
states and a known population. However, it was very different 500 years ago, 2,000
years ago or even 5,000 years ago. This region of the world, which we often call
the 'Indian Subcontinent', has had many different names and shifting boundaries.
We can learn about India's past and evolution from many different sources. Let us

explore.

In the course of history, India has been called by many names - both by its

iinhabitants and by visitors from outside.  These names come to us from ancient

texts, accounts of travellers and pilgrims, and inscriptions.
How Indians Named India

The Rig Veda is India's most ancient text; as we will see in Chapter 5, (Indias,

cultural roots)  it is several thousand years old. It gives the northwest region of

the Subcontinent the name 'Sapta Sindhava', that is, the 'land of the seven rivers'.

The word 'Sindhava' comes from 'Sindhu', which refers to the Indus River, or at

times to a river in general.

Inhabitants:
People who
live in a
particular
place.

’S EXPLORETHINK ABOUT IT

Consider the physical map of the Indian Subcontinentat the start of
the chapter. What are its natural boundaries that you can make out?

Fig.4.3 The north west region of the Indian sub-continent
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LET’S EXPLORE

But when do we come across a name for the entire Indian Subcontinent? Because

ancient Indian texts are difficult to date, this is not an easy question to answer. The

Mahabharata uses the terms 'Bhartavarsha' and 'Jambudveipa', and scholars generally agree

that this long poem was written from a few centuries BCE onward.

The first term, ''Bharatavarsha', clearly extends to the entire Subcontinent, and the

text includes the names of numerous rivers and peoples. 'Bharatavarsha' means 'the country

of the Bharatas'. 'Bharata' is a name that first appears in the Rig Veda, where it refers to one

of the main Vedic groups of people. In later literature, several kings named 'Bharata' are

mentioned.

The second term, 'Jambudvepa', means 'the island of the fruit of the jamun

tree'. This is indeed a common tree native to India, also called 'jambul tree', 'Malabar

plum tree', etc. 'Jambudvepa' came to mean the Indian Subcontinent.

In fact, we get a good clue from an Indian emperor - his name is Ashoka and

we will meet him later; for now, we  can take his date to be about 250 BCE. As we

will see, he left us many inscriptions. In one of them, he used the same name

‘Jambudvepa’ to describe the whole of India, which at the time included what is

today Bangladesh, Pakistan, as well as parts of Afghanistan.

Do you recognise the names of any regions given in the map (Fig. 4.4) Page 108.

List the ones that you have heard.

Moving on in time, we see names for other parts of India appear in the

literature. The Mahabharata is one of India's most famous texts (we read about it

in the theme 'Our Cultural Heritage and Knowledge Traditions'). Interestingly, it

lists many regions, such as Kashmera (more or less today's Kashmir), Kurukehetra

(parts of Haryana today), Vanga (parts of Bengal), Pragjyotisha (roughly today's

Assam), Kaccha (today's Kutch), Kerala (more or less today's Kerala), and so on.
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Fig. 4.4. Map of a few regions listed in the Mahabharata. (Many of them
are also mentioned in the text as kingdoms.) You do not need to
remember those regions, but notice how they cover the entire

geography of the Subcontinent.
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A few centuries later, ''Bharata' became the name generally used for the

Indian Subcontinent. For instance, in an ancient text called the Viishnu Purana,

we read:

It is interesting to note that different parts of the country adopted a similar

definition for India. For instance, a poem of ancient Tamil literature, from about

2,000 years ago, praises a king whose name is known "from [Cape] Kumari in the

south, from the great mountain in the north, from the oceans on the east and on

the west..." You can now recognise 'the great mountain in the north', and it should

not be difficult to identify 'Cape Kumari'. It looks like ancient Indians knew their

geography well!

This name, 'Bharata' remains in use even today. In north India, it is generally

written as 'Bharat', while in south India, it is often 'Bharatam'.

uttaram yat samudrasya himâdreúcaiva

dakshinam varcham tad bhâratam nâma ...

“The country that lies north of the ocean and

south of the snowy mountains is called

Bhârata.”

Have you identified the 'snowy mountains'? Do you think this brief description of

Bharata is correct?

’S EXPLORETHINK ABOUT IT
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LET’S EXPLORE

The Indian Constitution, which was first written in English, uses the phrase

'India, that is Bharat' right at the beginning. Similarly, the Hindi version of the

Constitution mentions the same as 'Bharat arthath India'.

In this reproduction of the first page of the original Constitution of India in Fig.

4.5 (page 114), can you make out the phrase 'India, that is Bharat'?

How Foreigners Named India?

The first foreigners to mention India were the Persians, the ancient

inhabitants of Iran. In the 6th century BCE, a Persian emperor launched a military

campaign and gained control of the region of the Indus River, which, as we saw,

was earlier called 'Sindhu'. So, it is no surprise that in their earliest records and

stone inscriptions, the Persians referred to India as 'Hind', 'Hidu' or 'Hindu', which

are adaptations in their language of 'Sindhu'. (Note that in ancient Persian, 'Hindu'

is a purely geographical term; it does not refer here to the Hindu religion.)

Based on these Persian sources, the ancient Greeks named the region 'Indoi'

or 'Indike'. They dropped the initial letter 'h' of 'Hindu' because this letter did not

exist in their Greek language.

The ancient Chinese also interacted with India. In several texts, they refer

to India as 'Yintu' or 'Yindu'. This word also originally comes from 'Sindhu', in the

following manner:

DON’T MISS OUT
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Fig.4.5 First page of the constitution of India (source: Reprint of the origineal

constitution of India, Ministry of Culture, Government of India, 2000)
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LET’S EXPLORE

Xuanzang (formerly spelt Hiuen Tsang, Hsuan Tsang, etc.) travelled from China to

India in the 7th century CE. He visited many parts of India, met scholars, collected

Buddhist texts, and returned to China after 17 years. There, he translated the

manuscripts he took back with him from Sanskrit into Chinese. Several other

Chinese scholars visited India over the centuries.

Another Chinese word, also derived

from ''Sindhu', was 'Tianzhu'; but this

word could also be understood as

'heavenly master'. This reflects the

respect the ancient Chinese had for India

as the land of the Buddha.

You are probably quite familiar with

a more recent term, 'Hindustan', but you

may not know that it was first used in a

Persian inscription some 1,800 years ago!

Later on, this became the term used by

most invaders of India to describe the

Indian Subcontinent.

DON’T MISS OUT

Can you complete this table of the many names of India?

Persian

Greek

Latin India

Chinese

Arabic & Persian

English India

French India
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 India is an ancient land, which has had many names in the course of its history.

 The names given by the ancient inhabitants of India include 'Jambudvipa' and

'Bharata'. The latter became widespread in time and is the name of India in

most Indian languages.

 Foreign visitors to, or invaders of, India mostly adopted names derived from the

Sindhu or Indus River; this resulted in names like 'Hindu', 'Indoi', and eventually

'India'.

QQuestions, activities and projects

1. True or false?

 The Rig Veda describes the entire geography of India.

 The Vishnu Purana describes the entire Subcontinent.

 In Ashoka's time, 'Jambudvipa' included what is today India, parts of

Afghanistan, Bangladesh and Pakistan.

 The Mahabharata lists many regions, including Kashmir, Kutch, and

Kerala.

 The term 'Hindustan' first appeared in a Greek inscription more than

2,000 years ago.

 In ancient Persian, the word 'Hindu' refers to the Hindu religion.

 Bharata' is a name given to India by foreign travellers.

2. Discuss what could be the meaning of the quotation at the start of the chapter.

3. Why did people travel to India from various parts of the world in ancient

times? What could be their motivations in undertaking such long journeys?

(Hint: There could be at least four or five motivations)

4. If you were born some 2,000 years ago and had the chance to name our country,

what name or names might you have chosen, and why? Use your imagination!

 Before we move on ...
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“That which cannot be stolen; that which cannot be confiscated by rulers; …
that which is not a burden as it does not weigh anything; that which, though it
is used, only grows every day - that is the greatest wealth of all, the wealth of
true knowledge.” - Subhashita (Wise Saying)

A rishi (from Hampi, Karnataka) | The Buddha (from Bhutan) | Mahavira (from Bihar)

5
CHAPTERINDIA’S CULTURAL

ROOTS

LLearning Outcomes

The student will be able to-
 Identify the Vedas as the earliest texts. CG -1
 Learn about the emergence of new schools of thought namely Jainism and

Buddhism and analyse their core principles. CG -1
 Explain about the interaction of the tribal belief systems and art with Hinduism

over millennia. CG - 4

The Big
Questions ?

1. What are the Vedas? What is their
message?

2. What new schools of thought emerged in
India in the 1st millennium BCE? What are
their core principles?

3. What is the contribution of folk and tribal

traditions to Indian culture?

Class - 6 : Social Science 120
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Indian culture, by any estimate, is several millenniums old.

Like any ancient tree, it has many roots and many branches. The

roots nurture a common trunk. And from the trunk emerge many

branches, which are different manifestations of Indian culture, yet

united by a common trunk.

Some of these branches are about art, literature, science,

medicine, religion, the art of governance, martial arts, and so on.

There are also 'schools of thought', by which we mean groups of

thinkers or sspiritual seekers who share similar ideas about human

life, the world, etc.

Many archaeologists and scholars have pointed out that some

of India's cultural roots go all the way to the Indus or Harappan or

Sindhu-Sarasvati civilisation (which we visit in Chapter 6). Later

on, over time, hundreds of schools of thought emerged in India.

We will see here a few early schools, which have shaped India into

a country with a unique personality. By understanding them and

their roots, we can understand 'India, that is Bharat' better.

The Vedas and Vedic Culture

a. What are the Vedas?

The word "Veda" comes from the Sanskrit vid which means 'knowledge'

(hence vidya, for instance). We briefly mentioned the Rig Veda in earlier chapters.

In fact, there are four Vedas - the Rig Veda, the Yajur Veda, the Sama Veda and the

Atharva Veda. They are the most ancient texts of India, and indeed among the

most ancient in the world.

The Vedas consist of thousands of hymns - prayers in the form of poems

and songs - that were recited orally, not written. Those hymns were composed in

the Sapta Sindhava region (which we visit in Chapter 5). It is difficult to say when

exactly the Rig Veda, the most ancient of the four, was composed; experts have

proposed dates ranging from the 5th to the 2nd millennium BCE.

Spiritual:
Concerned
with the
spirit or
soul (atman
in Sanskrit
and many
Indian
languages).
Spirituality
is the
search for a
deeper or
higher
dimension
beyond our
current
personality.

Seeker:
Someone
who seeks
the truths
of this
world.
This could
be a sage, a
saint, a yogi,
aphilosopher,
etc.
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So, for anything between 100 and 200 generations, these

texts have been committed to memory through rigorous training

and passed on orally with hardly any alterations!

The Vedic hymns were composed by rishis (male seers or

sages) and rishikas (female ones) in an early form of the Sanskrit

language. They were addressed in poetical form to many deities

(gods or goddesses), such as Indra, Agni, Varuna, Mitra, Sarasvati,

Ushas, and many more. Together with the seers, these deities

sustained ritam, or truth and order in human life and in the

'cosmos'.The early rishis and rishikas saw those ggods and

goddesses as one, not separate beings. As one famous hymn puts

it,

In this worldview, some values were especially important, beginning with

'Truth', which was often another name for  God. The last mantras (verses) of the

Rig Veda also call for unity among people:

UNESCO:
UNESCO
stands for
'United
Nations
Educational,
Scientific
and
Cultural
Organization'.
It promotes
dialogue
between
people and
nations
through
education,
science and
culture.

Cosmos:
The world
or the
universe as
an ordered
and
harmonious
system.

DON’T MISS OUT
This  meticulous  transmission  over  thousands  of  years

explains why, in 2008, UNESCO recognised Vedic chanting as ‘a

masterpiece of the oral and intangible heritage of humanity’.

Worldview:
A certain
view or
under-
standing of
the world,
its origin, or
its
workings.

ekam sat vipra bahudha vadanti ...

-Rigveda

The Existent [that is, the supreme reality]

is one, but sages give it many names.

   (This conveys the profound meaning with in

   Indian Philosophy - it means that although

   God or Supreme Truth is one, people worship

   it in various forms and by different names

  according to their own understanding )
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bb. Vedic society
Early Vedic society was organised in different Janas or 'clans',  that  is,

larger groups of people. The Rig Veda alone lists over 30 such Janas - for instance,

the Bharatas, the Purus, the Kurus, the Yadus, the Turvashas etc. Each clan was

associated with a particular region of the northwest part of the Subcontinent.

Come together, speak together;

common be your mind, may your thoughts agree ...

United be your purpose, united your heart ...

may your thoughts be united, so all may agree!
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LET’S EXPLORE

Not much is known of how these ‘‘janas’ governed their society.

The Vedas only give us a few clues through words like raja (a king or

ruler), sabha and samithi, both of which refer to a collective gathering

or assembly.

Many professions are mentioned in the Vedic texts, such as

agriculturist, weaver, potter, builder, carpenter, healer, dancer, barber,

priest, etc.

c. Vedic schools of thought

Vedic culture also developed many rituals (yajna, often  read as 'yagya')

directed towards various deities (gods or goddesses) for individual or collective

benefit and wellbeing. Daily rituals were generally in the form of prayers and

offerings to Agni, the deity associated with fire, but those rituals became more

and more complex in the course of time.

A group of texts known as 'Upanishads' built upon Vedic concepts and

introduced new ones, such as Rebirth (taking birth again and again) and karma

(our actions or their results). According to one school of thought, generally known

as 'Vedanta', everything - human life, nature and the universe - is one divine

essence called brahman (not to be confused with the god Brahma) or sometimes

just tat ('that'). Two well-known mantras express this in a simple but profound

way:

Healer:
Someone
who uses
traditional
practices to
relieve or
heal
diseases.

Do you know the term for a society where people select their leaders? How do

you think people can benefit from such a situation? What could happen if they

live under leaders that they did not choose? (Hint: Think back to what you're

learning in the theme 'Governance and Democracy'!) Write your thoughts in a

paragraph of 100-150 words.

aham brahmasmi

"I am brahman" (that is to say, I am divine)

tat tvam asi...

"You are That"
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The Upanishads also introduced the concept of Atman or Self - the divine

essence that resides in every being but is ultimately one with brahman. It follows

that everything in this world is connected and interdependent. This explains a

common prayer that begins with ssarve bhavantu sukhinah, or "May all creatures

be happy", and goes on to wish them all to be free from disease and sorrow.

Early in the 1st millennium BCE, several more schools of thought grew out

of the Vedas. One of them was Yoga, which developed methods intended to achieve

the realisation of brahman in one's consciousness. Together, these schools of

thought became the foundations for what we call 'Hinduism' today.

Buddhism

Other schools of thought also emerged, which did not

accept the authority of the Vedas and developed their own

systems. One of them is Buddhism.

About  two-and-a-half  millenniums  ago,  a  young  prince

named Siddhartha Gautama was born in Lumbini (today in

Nepal)

Depending on the sources they use, scholars have come up with widely

different conclusions as regards the precise year of his birth. In Chapter 3,

(Timeline and sourses of History) we chose 560 BCE as an approximate year. In

any case, it makes no difference to our story here. As the story goes, then,

Siddhartha (Gautama) grew up living a protected life in the palace. One day, at the

age of 29, he asked to be driven through the city in a chariot, and for the first

time in his life came across an old man, a sick man, and a dead body. He also saw

an ascetic, who appeared to be happy and at peace.

Consciousness

The state of

being aware, for

instance  of

something

within oneself.

Have you heard or read any other story that conveyed an important message?

What values did it teach you?

’S EXPLORETHINK ABOUT IT
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Many stories from the Upanishads tell us the importance of

asking questions, whether these questions come from men, women

or children.
SShvetaketu and the seed
of reality
(Chhandogya Upanishad)

Rishi Uddalaka Aruni sent

his son, shvetaketu, to a

gurukula to learn the Vedas.

When Shvetaketu returned 12

years later, his father realised he

had become very proud of his

learning. So Uddalaka tested

him with questions on the

nature of brahman, which shvetaketu could not answer.

Uddalaka proceeded to explain how brahman, though invisible, is

everywhere, just as the seed of a banyan fruit seems empty when you

open it, but already contains the future banyan tree; or just as all

kinds of different pots can be made out of the same clay. Similarly,

everything around us has emerged from the same essence - brahman.

He concluded his teaching with these words, "Everything consists of

this subtle essence. ... You are That, Shvetaketu."

Nachiketa and his quest (Katha Upanishad)

Once, a man was giving away all his possessions in a ritual. As

his son Nachiketa kept asking him which god he would be offered to,

the father became angry and answered, "I give you to Yama"

- that is, to the god of death.

Nachiketa, then, proceeded to Yama's world and, after a long

wait, met the mighty god. One question was on his mind - "What

happens after the death of the body?"
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Yama tried to avoid answering,

but the boy persisted. Pleased,

Yama explained that the Atman, or

self, is hidden within all creatures.

It is neither born, nor does it die; it

is immortal. Having acquired this

profound knowledge, Nachiketa

returned to his father, who

welcomed him joyfully.

TThe debate of Gargi and Yajnavalkya

(Brihadaranyaka Upanishad)

Once, the wise king Janaka announced a prize for the

winner of a philosophical debate.

Yajnavalkya, a renowned rishi, came to

the king's court and defeated many

scholars until Gargi, a rishika, asked

him a series of questions on the nature

of the world, and finally on the nature

of brahman. At that point, Yajnavalkya

asked her to stop asking further

questions. Later, however, Gargi resumed her questions and

Yajnavalkya went on to explain how brahman is what makes

the world, the seasons, the rivers and everything else possible.
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Following this experience, Siddhartha decided to give up his palace life,

leaving behind his wife and son. Travelling on foot as an ascetic, meeting other

ascetics  and  scholars,  he  searched  for  the  root  cause of suffering in human

life. After meditating for many days under a ppipal tree at Bodh Gaya (today in

Bihar), he attained enlightenment; he realised that avidya (ignorance) and

attachment are the source of human suffering and conceived a method to remove

these two causes. Siddhartha, then, became known as the 'Buddha', which means

the 'enlightened' or 'awakened' one.

The Buddha started teaching what he had realised, including the idea of

ahimsa, which is generally translated as 'non- violence', but originally means

'non-hurting' or 'non-injuring'. He also insisted on a sincere inner discipline.

The following saying of  his  expresses  this simply:

Ascetic:

Someone

who engages

in a rigorous

discipline to

attain a

higher

consciousness.

Attachment:

The

condition of

having a

bond with

someone or

something,

usually

through

sentiment

or habit.
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"Not by water is one made pure, though

many people may bathe here [in sacred rivers].

But one is pure in whom truth and dharma reside.

Conquering oneself is greater than conquering

a thousand men on the battlefield a thousand times."

The Buddha founded the SSangha, a community of bhikshus

or monks (and, later, bhikshunis or nuns) who dedicated

themselves to practising and spreading his teachings. His influence

on India, and indeed the whole of Asia, was enormous, as we will

discover later; it is still perceptible today.

Nun: The
female
equivalent
of a monk.

This stone panel, some 1,800 years old,
 shows the Buddha teaching

Monk: A
man who,
giving up
the usual
life in the
world,
dedicates
himself to
religious or
spiritual
pursuits.
A monk
usually
takes vows,
that is,
commits
himself to
follow strict
rules for a
disciplined
life.
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LET’S EXPLORE

 Discuss the way the Buddha is depicted in the above panel.

 Can you name some states of India or some other countries where Buddhism

is a major religion even today? Try to plot these on a world map.

JJainism
Jainism is another important school of

thought that became widespread at the same

time, although its roots are said to be much

more ancient. Just like Siddhartha Gautama,

Prince Vardhamana was born into a royal

family in the early 6th century BCE. His

birthplace was near the city of Vaishali, in

modern-day Bihar. At the age of 30, he

decided to leave his home and go in search

of spiritual knowledge. He practised an ascetic

discipline and, after 12 years, achieved

'infinite knowledge' or supreme wisdom. He

became known as 'Mahavira', or 'great hero',

and started preaching what he had realised.

A tradional painting

    of  Mahavira

DON’T MISS OUT

Jain teachings include ahimsa, anekantavada and aparigraha. These ideas,

shared to a large extent with Buddhism and the Vedantic school of thought, are

central to Indian culture. The first may be illustrated by this saying of Mahavira,

The word 'Jain' or jaina comes from jina, meaning 'conqueror'. This does not

refer to the conquest of territory or enemies, but to the conquest of ignorance

and attachments, so as to reach enlightenment.
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Let us define the last two in simple terms:

 AAnekantavada means 'not just one' aspect or perspective. That is, the truth

has many aspects and cannot be fully described by any single statement.

 ‘Aparigraha’ means 'non-possession' and advises detachment from material

possessions, limiting oneself to what is truly necessary in life. Jainism also

insists on the interconnectedness and interdependence of all creatures,

from humans to invisible organisms, as they support each other and cannot

live without one another. Scientists studying nature, flora and fauna, have

again and again confirmed this deep truth.

"All breathing, existing, living, sentient

creatures should not be slain, nor treated

with violence, nor abused, nor tormented,

nor driven away."

The Jataka tales, which have delighted generations of Indian

children and adults, tell stories of the Buddha's former births

and express in simple terms the Buddhist values.

In a well-known tale, the Buddha was the king of a large troop of

monkeys. They lived near a huge tree which bore fruit of divine

fragrance and taste. Despite the monkey- king's instructions that

no fruit should escape, one day a ripe fruit fell into the stream

below. Carried by the current, it was caught in a net and taken

to the palace.
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The king was so enchanted by its

taste that he ordered his soldiers to

locate the tree it came from.
After a long search, they found the

tree - and the monkeys enjoying the tree's
fruits. The soldiers attacked the
monkeys. The only way for the monkey-
king to save his monkeys was to help
them cross the stream, but they could

The king, who watched the scene from a distance, was greatly
moved by the monkey-king's selfless sacrifice. He thought about
the role of a king with respect to his subjects.
AA Jain story

Rohineya was an extraordinarily skilled burglar who evaded
all attempts to catch him. On his way to a city, he accidentally
heard a few sentences from a sermon that Mahavera was giving
about achieving liberation from the ordinary life of ignorance.
Reaching the city, Rohineya was recognised and arrested. He
pretended to be a simple farmer. A minister devised a clever plan
to force him to confess his identity. But Rohineya, remembering
Mahavira's words, was able to detect the minister's plan and defeat
it.

Feeling remorseful, Rohineya approached Mahavera,
confessed his crimes, returned the stolen treasures, and asked
for forgiveness. He became a monk, realised the illusion he was
living in and focused on acquiring higher knowledge.

The story illustrates the importance of right action and right
thinking, and also illustrates the fact that everyone should have a
second chance.

A name panel (at Bhathat in

Madhya Pradesh) depicting

the story of the monkey king.

not  do  so  on  their  own.  Being  much
larger than them, the monkey-king
caught hold of a tree on the other bank
and let them use his body as a bridge to
cross the stream, although he was
severely bruised in the process and
eventually died.
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LET’S EXPLORE

In both Buddhism and Jainism, ahimsa means much more than refraining from

physical violence against a person or an animal. It also means refraining from

violence in thought, such as having ill feelings towards anyone. If we observe

ourselves carefully, we may notice such negative thoughts and learn to turn

them into positive ones. Sometimes such negative thoughts are even directed at

ourselves!

In both Buddhism and Jainism, monks, and sometimes nuns too, began

travelling across the land to spread their respective teachings far and wide. Some

of them created new mmonasteries in faraway places, while others led ascetic lives

in caves cut in the rock. Archaeological findings have revealed many traces of

those monasteries, sometimes even the names of the monks who lived in the

rock-cut caves and slept on the stone beds!

’S EXPLORETHINK ABOUT IT

Observe the above panel (from a Jain temple in New Delhi).

What is striking about it? What messages does it carry?
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Caves cut into the rock at Ellora (Maharashtra)  between the
6th and the 10th centuries CE. Some of the caves are Hindu,

others are Buddhist and Jain.

There were yet other schools of thought at the time. For example, one of
them, known as the ''Charvaka' school (sometimes also 'Lokayata'), believed
that this material world is the only thing that exists, and therefore there can be
no life after death. This school does not seem to have gained much popularity
and it disappeared with time.  We mention it to show that there was a wide diversity
of intellectual or spiritual belief systems; people were free to choose what suited

them.

Although the Vedic, Buddhist and Jain schools had important differences,
they also shared some common concepts, such as dharma, karma, rebirth, the
search for an end to suffering and ignorance, and many important values. This is
the 'trunk' of the tree we started this chapter with.

In English, Hinduism, Buddhism, Jainism and Sikhism are often labelled
'religions'. You may notice that we have avoided this term, preferring 'schools of
thought' and (later in this chapter) 'belief systems'. This is because there are
many aspects to those schools and systems, which we will explore gradually - a
philosophical aspect, a spiritual aspect, a religious aspect, an ethical aspect, a
social aspect, to name a few. Many scholars agree that the word 'religion' is too
limiting in the context of the Indian civilisation.

’S EXPLORETHINK ABOUT IT
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FFolk and Tribal Roots

The cultural roots we have seen so far are well documented in many texts.
India has also had rich 'oral traditions', that is, teachings or practices transmitted
through everyday practice, without written texts (this is the case of the Vedas).
Among them are numerous folk traditions, that is, transmitted by common people,
and tribal traditions, transmitted by tribes.

There has been a constant interaction

between folk and tribal traditions, and the leading

schools of thought such as those we mentioned in

this chapter. Deities, concepts, legends and rituals

have been freely exchanged in both directions. For

instance, according to tradition, Jagannath,

worshipped at Puri (Odisha), was originally a tribal

deity; this is also the case with various forms of the

mother-goddess worshipped across India. Some

tribes, on the other hand, adopted Hindu deities

long ago, and possess their own versions of the

Mahabharata and the Ramayana - this has been well documented from India's

northeastern States, all the way to Tamil Nadu.

What is a tribe?

There are many definitions for this social entity. Today, anthropologists usually

consider a tribe to be a group of families or clans sharing a tradition of common

descent, a culture and a language, living as a close-knit community under a

chief and holding no private property. Interestingly, ancient India did not have a

word for 'tribe' - tribes were just different janas that lived in a specific environment,

such as forests or mountains. The Constitution of India uses the terms 'tribes'

and 'tribal communities' in English, and janajati in Hindi. According to official

figures, in 2011 India had 705 tribes spread over most States, amounting to a

population of about 104 million people - more than the populations of Australia

and the United Kingdom together! In the 19th century, anthropologists studying

tribes often described them as 'primitive' or 'inferior' to civilised people.  With

deeper studies of tribal communities and their rich and complex cultures, such

biased judgments have been mostly abandoned.
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How have such interactions taken

place for so long and so naturally? It is,

in the end, because folk, tribal and

Hindu belief systems have many similar

concepts. For instance, in all three,

elements of nature such as mountains,

rivers, trees, plants and animals, and

some stones too, are regarded as

sacred, because there is consciousness

behind all of them. Indeed, tribes generally worship many deities associated with

those natural elements. For the Toda tribals of the Nilgiris of Tamil Nadu, for

instance (one of them is pictured in the image on the right), over thirty peaks of

this mountain range are residences of a god or a goddess; those peaks are so

sacred that the Todas avoid pointing to them with a finger.

But despite this multiplicity of deities, as with Hinduism, many tribal groups

have a concept of a higher divinity or supreme being. For example, in Telangana

Sammakka Sarakka are worshipped as the tribal folk dieities: Modakondamma

Jathara in Paderu region of Andhra Pradesh: several tribes of Arunachal Pradesh

worship Donyipolo, a combined form of the Sun and the Moon who later rose to

the higher status of a supreme god. This is also the case of the god Khandoba in

parts of central India. In eastern India, the Munda and Santhal tribals, among

others, worship Singbonga, a supreme deity who created this whole world. There

are many more such examples.

The Indian sociologist AAndré Béteille summed up this situation in these

words: "The thousands of castes and tribes on the Indian subcontinent have

influenced each other in their religious beliefs and practices since the beginning

of history and before. That the tribal religions have been influenced by Hinduism

is widely accepted, but it is equally true that Hinduism, not only in its formative

phase but throughout its evolution, has been influenced by tribal religions."

Clearly, the result of this long interaction has been mutual enrichment. In

this manner, folk and tribal beliefs and practices also count among India's cultural

roots. We will further develop this point in the next chapter.
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 The Vedas, India's earliest texts, gave rise to several schools of thought.

Vedanta and Yoga are among the best known.

 Buddhism and Jainism departed from the authority of the Vedas and laid

emphasis on some specific values and practices.

 Although these schools had different principles and methods, they also shared

some important concepts; they were all looking for the cause of suffering

and the means of removing ignorance.

 Tribal belief systems and art have interacted for millenniums with Hinduism.

There was free borrowing and giving from every side. Tribal belief systems

generally regard the land and its features as sacred; they often have, at the

same time, a higher concept of divinity.

  Before we move on ...

The banyan tree is an apt illustration for the themes in Chapters 7 and 8, and a fine
symbol for Indian civilisation. With its deep root system, massive trunk and branches
spreading in all directions, it can extend to a vast area and last for many centuries.
It shelters a variety of flora and fauna and encourages its branches, though united
at  the  trunk,  to  throw  fresh  roots  of  their  own.  Indeed,  Hinduism,  Buddhism and
Jainism regard the banyan tree as sacred.
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QQuestions, activities and projects
1. A student observes that many people today practice Yoga for inner peace

and self-realisation.  Which explanation connects this modern practice to

ancient traditions?

A. Yoga is a modern fitness method.

B. Yoga has Vedic spiritual roots.

C. Yoga was meant only for warriors.

D. Yoga was not connected to spirituality.

2. True or false

a) The Vedic hymns were written on palm-leaf manuscripts.

b) The Vedas are India’s oldest texts.

c) The Vedic statement ekam sat viprâ bahudhâ vadanti reflects a belief in

the unity of cosmic powers.

d) Buddhism is older than the Vedas.

e) Jainism emerged as a branch of Buddhism.

f) Both Buddhism and Jainism advocated for peaceful coexistence and

the avoidance of harm to all living beings.

g) Tribal belief systems are limited to belief in spirits and minor deities.

3. Explain a few central ideas of Buddhism. Briefly comment upon them.

4. Discuss in class the quotation of the Buddha which begins with “Not by

water is one made pure, though many people may bathe here [in sacred

rivers]” to make sure that its meaning has been understood by all.

5. Explain a few central ideas of Jainism. Briefly comment upon them.

6. Make a list of popular gods and goddesses in your region and the festivals

they are associated with.

7. If you were Nachiketa, what questions would you like to ask Yama? Write

them down in 100-150 words.

8. Consider and discuss in class André Béteille’s thought.

9. As a class activity, list two or three tribal groups from your region or State.

Document some of their art and belief systems.

10. Stage a small play with Yama, god of death, surrounded by several Nachiketas

asking him questions about life.
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EExamples of joint families

6
CHAPTER

Learning Outcomes

FAMILY AND
COMMUNITY

Class - 6 : Social Science 158

The student will be able to-
 Explain the concept of a community and how families collectively form a

community. CG - 6
 Explain the role of the family as the foundation of human society and how

family members support each other. CG -1
 Analyse how different communities are interdependent. CG -1

Family

Almost all of us live in a family. The family is the fundamental and most

ancient unit of any society. In Indian society today, there are several types of
families - from joint families to nuclear families. A joint family has several
generations living together - grandparents, parents, uncles and aunts, brothers,

sisters and cousins.

“Love and dharma are the flower anf fruit of family life.” - Tiruvalluvar

Class - 6 : Social Science 158

The Big
Questions

1. Why is the family unit important?

2. What is a community and what is its?
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LET’S EXPLORE

LET’S EXPLORE

A nuclear family, on the other hand, is limited to a couple and their children,

and sometimes one parent and children.

 What types of families do you see in your neighbourhood?

List the type with the number of households for each type.

 What types are more frequent? Why do you think this is so?

 As a class activity, compare with your classmates¡¦ findings and discuss.
In English, there are not many terms to describe family relationships; we

saw some of them in the first paragraph. Indian languages have many more
terms. For example, "in Telugu there is Attha, Pinni, Mama, Peddamma,
Pedananna, Babai, Thatha, Ammamma and many more... Some languages, such
as Tamil, also have different terms for elder brother / sister or younger brother /
sister. But what is the word for ‘‘cousin’ in an Indian language? In most Indian
languages, you will find that there is no such word! That is because cousins are
only ‘brothers’ and ‘sisters’. This emphasises the deep bonds among all the
children in the family.

Examples of Nuclear families

 Make a list of all the members of your family you can think of, including a
few distant relatives. List their terms in your mother tongue or regional
language and try to find the equivalent in English. Two examples are below
for Hindi:

Name Term in

Hindi
Description / term in English

Rani  mother's sisters’s daughter
(cousin) (among other possible
meanings)

Sameer father's younger brother (uncle)
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LET’S EXPLORE

 Notice how, quite often, a single word in your mother tongue or regional

language requires several words in English to give a precise definition.

RRoles and Responsibilities

Relationships among family members are based on love, care, cooperation
and interdependence. ‘Cooperation’ means ‘working together’. Each member of
the family has a role and responsibility towards other members. For instance,
parents are responsible for raising their children to become happy individuals
and responsible members of the society. But also, as children grow up, they take
on more responsibilities in the home to help other family members— whether
parents or a sister or a brother, etc. Through daily practice, children learn to
participate in the life of the household. In many homes, children also learn some
of the traditions and practices their family has been following for generations.

Answer these questions and compare your answers with a few classmates:

 Who in your family decides what is to be bought from the market?

 Who cooks food in your home?

 Who is the oldest person in your family?

 Who cleans the floor in your home?

 Who washes utensils in your home?

 Who helps you to do your homework?

Following our dharma, or doing our duty, has been an important principle
of Indian culture. The family is also a ‘school’, where children learn important
values such as ahimsa, dana (giving), seva (service) and tyaga (sacrifice). Individuals
in the family often give up their own needs to take care of the family’s needs.
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LET’S EXPLORE

Geethika lives with her family in a town in Andhra Pradesh. Her father
runs a small business and her mother is a teacher in a nearby school. Geethika
has a younger brother. Her grandmother, Nanamma.

(father’s mother), Babai (father’s brother or paternal uncle) and her Pinni (aunt or
uncle’s wife) live with them. They have a daughter, Geethika’s cousin, who she
calls Chinni. Geethika’s uncle has just lost
his job and her aunt is a homemaker. The
whole family was preparing for the festival
of Sankranthi. Nanamma told Geethika’s
father that his brother was having financial
difficulties, so they were not able to buy
new clothes for the festival. When
Geethika’s parents took her and her brother
shopping, they bought new clothes not
only for themselves, but also for Babai
(Chinnanna), Pinni and Chinni. As a result,
Geethika did not get the silk dress she had
expected; she had to settle for a simple
cotton one. Nanamma explained to Geethika that this is how families support
each other and share what they have. Geethika did not mind her simpler dress.
She was happy that everyone could get some new clothes.

 Draw a simple tree of this family of seven members.

 Why do you think Geethika’s parents bought clothes for everyone?

 What would you have done if you were in Geethika’s place?

That story was set in Andhra Pradesh. Let us now travel northeast, to a village

in Meghalaya.
My name is Tenzing. I love the mountains we live in, though life is

sometimes hard. My father runs a small grocery store. After my mother became
busy in a local handicraft cooperative, making our beautiful traditional fabrics,
wood carvings and other items for sale to tourists, my father joined in cleaning
the house, taking care of our small vegetable garden and other household chores.
Often, he helps my grandmother prepare food for us all.

Grandmother always has all sorts of interesting stories to tell me, with
humour and wisdom; no one seems to understand people better than her!
Grandfather helps me with my homework and takes me to the school bus stop.
He is also actively involved in social work in our colony and is always offering
his help to others. For example, when there is a power failure in our area, he
goes and registers a complaint at the nearby office.
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LET’S EXPLORE

When our neighbours’

house got damaged in

a storm, he collected

some money from the

whole neighbour-

hood to help with

repairs. We are lucky

that my parents can

take care of our basic necessities like food and clothing. When any special

expenses come up, I have often seen that they discuss them together. Mother

says that we should always try to save some money for any unexpected needs

that may arise in the future.

 Why does Tenzing’s father consult his wife for special expense?

 How do you feel about his participation in household chores?

 What role do the grandparents fulfil?

 Create a story of a family somewhere in India, where we see some family
values practised. Share it with your class either through writing or drawing.

 Stage a small drama with all your classmates around two or three families.
The play you write could include some challenging situations that the
families faced, and show how they are resolved.

 In the stories of Geethika and Tenzing, we see examples of joint families.
What do you think are the aspects of modern living that make some couples
opt for a nuclear family (i.e., living apart from older generations or other
relatives) What could be some advantages as well as disadvantages of the
two kinds of families?

CCommunity

Families are connected not only within themselves, but also with other
families and the people around them. Such a group of connected people may
be called ‘community’  (there are other meanings for ‘community’, depending
on the context). Members of a community come together for various reasons,
like celebrating festivals and organising feasts, weddings and other events. In
some villages, people come together to support each other with agricultural
practices like land preparation, sowing and harvesting.

’S EXPLORETHINK ABOUT IT
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Over time, communities often agreed upon some practices on the use of
shared natural wealth and resources such as water, grazing lands and forest
produce. This is the case with many tribal communities. To some extent, this
remains the case in village communities in rural India today. Such practices
we may call them ‘rules’ though they were rarely written down have provided
communities a secure access to resources. But it also means that all families

and individuals within the community have specific duties to perform. Otherwise,

the community will not function smoothly.

 Year after year, the region around the town of Jhabua, in Madhya Pradesh,

suffered from an acute water crisis. Following their halma tradition of coming

together to support any individual or family in times of crisis, the Bhil

community decided to plant thousands of trees in hundreds of villages.

The Bhils also dug many trenches to conserve rainwater and created other

water harvesting structures. They did not get paid for this work but did it

as their duty towards their community and the environment. In the halma

tradition, the objective is to serve Mother Earth. In 2019, Shri Mahesh

Sharma of the Shivganga movement was honoured with the Padma Shri

award for his transformational work with the Bhil communities.

 During the floods of vijayawada in 2024, roads turned to rivers and people

could no longer move around. Almost all shops were closed and services

interrupted. Many private groups, in particular spiritual and religious

organisations, cooked large quantities of food and distributed it to people

who needed it.

 There are many more such examples of people coming together to do

something for the benefit of the community without expecting anything in

return. Have you heard of any?

The real-life stories above illustrate community in a rural context.

Community is also present in an urban context, although it may function a

little differently. Let us see an example from another real-life story.

DON’T MISS OUT
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HHALMA
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More than 20 years ago, in an area of Ahmedabad (Gujarat), KKamal Parmar,

owner of a small auto-fabrication workshop, noticed a group of underprivileged

children on the street. Some had dropped out of school, while others had never

been to school. Kamal started giving them tuition from 5:30 to 9:30 pm every day,

after his regular work hours. He also provided the kids with a free dinner. Soon,

150 children were attending those classes regularly and were deeply interested

in the lessons!

A few teachers from a local school noticed the classes and joined the

teaching for a while. One of them observed, “These children don’t get proper

benches to sit on, have no ‘silence zone’ classrooms and the vehicles passing by

make lots of noise, yet they pay all their attention to what the teachers tell them.

This touched my heart. The love and affection I got from them was unbelievable.

“Some older children who were attending regular schools also joined as volunteers

to teach in Kamal’s classes. One of them remarked, “We went there to teach,

instead we learnt a lot from them.”

 Discuss this story in your class. What kind of attitude towards the

community does it reveal?

 What values get reflected in Kamal Parmar’s initiative?

 Think about those underprivileged children. Do you think society has

been unfair to them?

 What should society do to make sure that all children get access to

education?
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LET’S EXPLORE

 Make a list of all people outside your family that are supporting  you
through their work in one way or another.

We now understand that ‘‘community’ is a flexible concept.

A few more examples.

 A Jati or subdivision of it is also often called a community.

 A group of people of a particular religion, region, com-mon work or interest,

especially a smaller group, may also be called a community; for instance,

‘Mumbai’s Parsi community’, ‘Chennai’s Sikh community’, ‘America’s Indian

community’, ‘Kerala’s scientific community’, ‘our school’s art community’,

‘the village’s farming community’, and so on’ The list is endless!

New types of communities have also emerged in the last 30 or 40 years.

Residents’ Welfare Associations in many urban areas are examples of communities

that make their own rules and regulations. Those could be rules about waste

management, cleanliness of common areas, taking care of pets, and so on. People

living in the community participate in making such rules and regulations.

Communities are ultimately interdependent. The same Residents’ Welfare

Associations, for instance, will depend on the trading community for supplies

and also on municipal workers to handle waste. In our complex societies, everyone

depends on a number of other people and communities.
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 Family is the foundation of human society. Ideally, members of a family

support each other in their many duties and tasks.

 Community, a bigger unit, also implies that people do their best to support

each other. Community can be defined in several ways and there are many

kinds of community.

 Ultimately, communities  are interdependent.

. . . .

QQuestions, activities and projects

1. What are some of the rules you follow in your family and neighbourhood?

Why are they important?

2. A village is experiencing a shift from joint families to nuclear families.

Apply social, economic, and educational factors to explain this change.

Explain briefly.

3. Do you think some rules are unfair to a few people in the family or

community? Why?

4. Describe several situations that you have observed where community

support makes a difference. You can draw or write about these.

 In your school, you may be part of different communities” your class, of

course, but also the sports community, the National Service Scheme, the

National Cadet Corps, a science or drama club, etc.

 Before we move on ...

LET’S EXPLORE

 What type of communities are you part of?

 Is there a club that you are a part of in schoo? How does it function?
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“When you are doing any work, do not think of anything beyond. Do it as

worship, as the highest worship, and devote your whole life to it for the time

being.” — Swami Vivekananda

LLearning Outcomes

THE VALUE OF WORK

The student will be able to-
 Differentiate between economic and non-economic activities. CG - 9
 Recognise the importance of seva or selfless service as a part of non-

economic activities. CG -1
 Understand how non-economic activities contribute to the welfare of the

society. CG -1

The Big
Questions ?

1. What are the different types of activities

that people engage in?

2. What is their contribution to our everyday

lives?

7
CHAPTER

Anu and Kabir were playing in the park when they saw their neighbour,

Geeta Aunty, getting out of a taxi. She was returning home from work and was in

her uniform. A pilot in the Indian Air Force, she is the pride of the whole town.

178Class - 6 : Social Science 178

That uniform on the hanger
belongs to my grandfather. He
retired from the Border Security
Force and now spends his time ...

Kabir, Aunty's uniform looks a lot like the one I saw at
your house yesterday, but the colour is different.



179 .

”

179


CG - 9


CG -1


CG -1

7

179

?

.



Class - 6 : Social Science 180

... providing free
Geography classes to
the neighbourhood
kids ...

... tending to our veg-
etable garden, and ...

... running errands for
the home.

My parents run a shop
that sells
uniforms and other
ready-made garments.
Appa leaves early in the
morning and Maa joins
him in the shop after we
leave for school.

Maa is usually back by
the time we return home
from school. She also
contributes to a volun-
tary group that teaches
knitting to the women
in the community.

Wow, Anu, everyone around us
does so many things every day!

Do you remember my
elder brother Rohan?
You met him when he
came to pick me up
from school.
He is a software engi-
neer and works in a
company that makes
computer applications.
On the weekends he
volunteers to teach
computer skills to
those who have
joined the youth
development
programme of the
nearby college.
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LET’S EXPLORE

Different types of activities, like the ones discussed above, are divided into
two groups or categories: economic activities and non-economic activities.
EEconomic activities are those that involve money or are performed in exchange
for money or money's worth for the parties involved. For example, a business
person selling school bags in the market, a farmer selling produce in the market,
a lawyer arguing a case and earning a fee, a truck driver transporting goods from
one place to another, workers employed in a car manufacturing factory, etc.

Fee: A payment made to aperson or
organisation in exchange for profes-
sional advice or services. For example, a
fee paid to a doctor and a lawyer.

Market: A place where people engage
in the exchange of goods and services. People
may exchange goods and services for other
goods but in most markets these are ex-
changed for money.

What activities did the people in Anu's and Kabir's story engage in? Mention

them in the table given below:

Non-economic activities are those that do not generate  income or wealth but

are done out of feelings like gratitude, love can and respect

Left to right, top to bottom: A busi-
ness person selling school bags in the
market  Farmers selling their harvest
in the market. A lawyer arguing a case
A truck driver transporting goods from
one place to anotherWorkers employed
in a car manufacturing factory

Character in

the story

Activities they

are engaged in

Money's
worth: The
monetary
value that a
person
places on
an object
based on
the benefit
that they
derive from
it.
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LET’S EXPLORE

For instance, parents cooking food for the family or helping their children

with schoolwork, youth taking care of the grandparents, family members helping

in the renovation of the house, etc.

Left to right: Parents cooking food
for the family Mother helping her
children with schoolwork

Left to right: Youth taking care
of the grandparents Family
members helping in the
renovation of the house

In the table given on page 182, did you notice the third empty column? Label

this column 'economic / non-economic activity'. Now classify them according

to the nature of activity.

SSalary: A fixed regular payment generally paid monthly by an
employer to an employee.
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In Anu's and Kabir's story, Geeta Aunty, the Air Force pilot, receives a

salary. She serves the country and performs an economic activity too. Anu's

brother, Rohan, works for a software company and is given a ssalary for it. Over

the weekend, he also volunteers at the youth development programme of the

nearby college, where he teaches computer skills to young adults. This is a non-

economic activity.

 When Kabir's grandfather voluntarily teaches the neighbourhood kids for

free, is that an economic activity or a non-economic activity? How is it

different from your teachers teaching you at school? Discuss with your

classmates.

 What are some non-economic activities that are important to you and your

family? Why are they valuable?

Types of Economic Activities

  Kavya was

excited to go

to her aunt's

house in

the village of

Kamlapur. On

the way, she

saw that a high-

way was being

built near the village, and the construction site was abuzz with activity. Large

machines, such as excavators and bulldozers, were being operated by dedicated

technicians. This new highway promised to reduce the travel time to the nearest

town from five hours to just two hours. Kavya thought that she would be able to

visit her aunt more often once the highway was ready, since it would take less

time to travel there.

’S EXPLORETHINK ABOUT IT
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    Happy with this thought, Kavya ran to greet her

aunt and to eat the delicious jalebis that she had

made. They were joined by Kavya's uncle, who had

just returned home from work. He is a technician in

a construction company and operates a bulldozer.

He receives a monthly salary for his services.  The

next day, Kavya's aunt woke up early to finish her

share of the household chores and left for work.

She is employed at the village
post office and is paid a monthly
salary. In the evening, after her
office work, she also conducts
online classes to help students
prepare for school exams. She
charges a weekly fee for these
classes.

On the weekend, Kavya visited a local mango
orchard with her aunt to have some delicious
mangoes. There she saw Rama krishna, a farm
labourer who was using a tractor to till a farmer's
land nearby. He earns a ddaily wage for his efforts.
He gets some payment for his work in cash, and
the remaining part of the payment in the form of
mangoes of equal value. The mangoes that he
receives as a part of his work are called payment
in kind.

On your way from home to school today, can you recall the various economic

activities that people are engaged in? In what ways do you think those people

are paid?

Payment in kind: A non-cash payment that is
received for the work performed.

’S EXPLORETHINK ABOUT IT

Wage: A payment made by the employer
to the worker for a specific period of time.
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Let us take the example of Kavya's father, Rajesh, to understand this.

The wood for the chair costs `600. So, what is the remaining `400 (`1,000

- ̀ 600) for? It is the monetary value of Rajesh's skill, time and effort, which went

into making that chair. Rajesh has added value to the wood by turning it into

furniture. From buying the wood to selling the chair, these activities involve

payment. They are, therefore, a part of economic activities.

As we now understand, economic activities are those that have value in

terms of money. Economic activities also add value at each stage of the process

of transforming something into another form. This is called vvalue addition.
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LET’S EXPLORE
Put a  against those activities/professions that you think create monetary

value. Can you add two activities and examples of money related value creation

to the empty rows at the end?

TThe Importance of Non-Economic Activities

While non-economic activities may not involve money, the value they

generate is important in our lives.

Seva: selfless service

We see seva in many places such as temples, gurudwaras, mosques and

churches. For instance, langars or community kitchens at gurudwaras or temples

serve food to every visitor for free. These practices foster a sense of satisfaction

and gratitude for what we have, and they are also a way of contributing to society

without expecting anything in return.

Activity / Profession
Example of

money - realated
value creation

1. Baker

2. Tailor

3. Farmers repairing their tractor

4. Doctor

5. Parents cooking dinner for their family

6. Scientist

7. Person taking care of a sick grandparent

8.

9.

3
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TThe strength of community participation

The Swachh Bharat Abhiyan is based on the   collective efforts of all Indian

citizens to keep our   surroundings clean. Individually, we keep our homes and

surroundings clean. People have also come together to clean up streets, roads,

parks and other public places or community areas. Together, these  efforts lead to

a clean home, neighbourhood, society and nation. Another example of collective

community participation is the celebration of Van Mahotsav (the festival of forests)

in India to promote awareness about the value of trees and the conservation of

forests. The initiative brings together members of the community for tree plantation

drives.

Temple : Distributing

prasad to devotees
Langar at the Golden Temple

Swachh Bharat Abhiyan Van Mahotsav
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 In this chapter, we learnt about economic and non- economic activities.

 We also learnt about the value addition that economic activities create.

 We understood how non-economic activities contribute to social welfare,

personal wellbeing and enhance the overall quality of life.

  Before we move on ...

1. What kind of economic activities do people engage in? Illustrate with

examples.

2. How are economic activities different from non-economic activities?

3. What are the various ways in which people are compensated for various

economic activities? Give some examples

4. you are a teacher in a school on weekdays and volunteer teacher at an NGO

on weekends. Classify both activities as economic or non-economic. What

is the importance of volunteering and non-volunteering activity in this

situation?

5. There is great value attached to people who are engaged in community service

activities. Comment on this statement.

Questions, activities and projects

’S EXPLORETHINK ABOUT IT
 Many communities in India have similar practices that involve community

participation. Can you identify a few from your area?
 We celebrate many festivals in India. During these festivals, people gather

to organise all the various activities. They decorate the place together and
share the food that they cook. Are these non-economic activities? Why do
you think they still hold value?

 Can you identify community programmes that have been undertaken by your
school or in your locality? What did you observe during these programmes?
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Learning Outcomes : TThe student will be able to:

1. Understands digital mapping and GPS systems

2. Ask AI to explain climate, ocean life, or hemispheres in simple words.

3. Ask AI to explain the difference between archaeologist and historian.

4. Reflect on responsibilities and discuss social topics using AI safely.

5. Compare past and present India using AI-generated summaries.

6. Use AI to create family tree diagrams.

7. Ask AI about different professions and skills needed.

Introduction:
Social Science develops important skills such as locating places, arranging

events in timelines, understanding cultures, recognising family roles, and analysing

different types of work. These skills help students understand society, history,

geography, and human relationships in a systematic way.

Artificial Intelligence (AI) also works using similar processes. AI systems collect

information, organise data, recognise patterns, and produce useful outputs. Digital
maps, timelines, smart assistants, and data platforms function using structured
information and analysis. . . . . . . . . .
. . . . . . .

Integrating

Artificial Intelligence(AI)

AI & Society AI Earth Exploration AI & Culture

AI & CareersAI Maps

AI & History

Disclaimer : “The use of AI tools by students must be strictly under the direct guidance and
supervision of teachers and parents / guardians”.
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The chapters in this semester strengthen foundational social science skills.

These same skills help students understand how intelligent systems collect, classify,

organise, and analyse information. AI serves only as a supportive learning tool and

does not replace textbooks, teachers, or classroom discussions.

FFoundations of AI in Social Science Learning
The chapters of this semester develop important social science skills

such as understanding maps, identifying places, arranging events in timelines,
studying cultures, recognising communities, and understanding human activities.
These skills are also applied in Artificial Intelligence (AI). Artificial Intelligence
(AI) enables machines to collect information, recognise patterns, organise data,
and make simple decisions. AI systems use satellite signals, sensors, and digital
databases to collect information about locations, people, and activities. This
information is converted into digital data that computers can understand and
process. By studying these lessons, simple AI terminology can also be understood,
and the connection between Social Science and modern technology becomes
clear.

Social Science is not limited to studying maps, history, culture, family,
and work. It also develops skills such as careful observation, identifying locations,
arranging events in timelines, classifying cultures, and understanding social
relationships. Locating places using latitude and longitude builds the skill of
location identification. Arranging historical events in chronological order develops
sequencing skills. Studying cultures, families, communities, and occupations
helps us understand comparison, classification, and social organisation.

In all these situations, observation, organisation, classification, and
interpretation help in understanding society more clearly. Machines can also
perform similar tasks. A mobile phone shows location using GPS and satellite
data. Digital maps help in finding places and directions. Online museum
applications organise historical information and show timelines. Digital platforms
store information about people, culture, and provide useful outputs.

These functions are possible because of Artificial Intelligence (AI).
Artificial Intelligence (AI) is the ability of machines to perform tasks that involve
data collection, organisation, analysis, and decision-making. The collected
information is converted into digital data, analysed through data processing, and
used to produce meaningful outputs.
Guidance: This section should be introduced through guided discussion,
encouraging students to answer reflective questions using examples from maps,
timelines, culture, family, and daily life. Help them recognise key Social Science
skills such as locating places, understanding timelines, identifying cultural roots,
recognising family roles, and valuing different types of work.
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. . . . . . . . . . . .
. . . .
. . . . . . . . . . . .

. . . .
. . . . . . . . . . . .

. . . .
. . . . . . . . . . . .

. . . .
. . . . . . . . . . . .

. . . .

Example 2: Oceans and Continents
OOceans and Continents

There are 7 continents on Earth Connected but divided
by history and culture

Different ways of
Counting continents

Islands are smallerthan
continents, like greenlans

America

Eurasia

Maps and globes help us locate places using directions, latitudes, and
longitudes. These imaginary lines help in identifying the exact position of any
place on Earth. Latitudes measure distance from the Equator, and longitudes
measure distance from the Prime Meridian. This helps people travel and
understand the world better. Similarly, AI-based navigation systems use satellites
and digital maps to locate places. The satellite sends signals to the device. The
device receives the signals and calculates the location. This location is shown
on the screen as digital output.

Thinking When you use Google Maps, how does the mobile find your
exact location?

with AI : Explain how satellite signals are received and displayed.

Key Words: GPS – System that detects location using satellites
Satellite – Object that sends signals from space
Digital Map – Map shown by computer
Output: The result or answer we get after doing a process,

   activity, or work.
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Earth has vast oceans and large continents that shape climate and support
life. Oceans bring rainfall, produce oxygen, and connect different regions of the
world. Human activities like pollution and overfishing are harming marine life.AI
helps by analysing digital maps and environmental data to study oceans, predict
weather, and support better planning and protection.

Thinking How does AI study geographical features using digital maps?
with AI :
Key Words: DDigital Map: A digital map is a map shown on a computer or

mobile to find places and directions.

Input: Input is the information given to a computer to work on.

Data Analysis: Data analysis is the process of studying

information to understand and use it.

 Example 3: Timeline and Sources of History

Historians study the past using timelines and sources. A timeline arranges

events in chronological order. This helps students understand which event

happened first and which happened later. Sources like coins, tools, and

inscriptions help us know about history. Similarly, AI organises digital information

into timelines. It stores large amounts of historical data. It arranges events in

correct order. Digital museums use AI to show historical events clearly.

Timeline and Sources of History

2500 BCE

Indus Valledy

560 BCE

Buddha

1947 CE
Independence
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Thinking How does AI organise thousands of historical events into proper

order?

with AI : TTimeline – Arrangement of events

Key Words: Data – Information collected

Digital Storage – Saving information in computer

Archaeologists study the remains of old cities . They find tools, houses,

and seals. This helps us understand ancient civilisation. Similarly, AI studies

images of old objects. It analyses patterns. It reconstructs ancient cities digitally.

It helps historians understand history.

Thinking How does AI reconstruct ancient cities from ruins?
with AI :
Key Words: Archaeology: The study of old objects and remains to learn about

the past.
Pattern Recognition: Finding repeated designs or similarities
in information.
Digital Reconstruction: Creating a computer-based model of
ancient objects or places.

Example 4: India that is Bharat
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Example 5: India’s Cultural Roots

 India’s Cultural Roots Learning  with AI

HHistory

The Vedas are ancient texts of India. They contain knowledge and

teachings. They were passed orally. Today, AI stores such knowledge digitally. It

organises information. It helps students learn easily. It explains concepts clearly.

Thinking How does AI store and explain cultural knowledge?

with AI :

Key Words : Digital Library: A digital library is a collection of books and

information stored on a computer or internet.

Database: A database is an organized collection of information

stored in a computer.

Input: Input is the information given to a computer to process.
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Example 6: Family and Community

Family members help and support each other. Each member has roles and

responsibilities. Similarly, AI helps people in daily life. Smart assistants help

families. They give reminders. They help manage work. They support people.

Thinking How does AI help families in daily life?

with AI :

Key Words: SSmart Assistant:A smart assistant is an AI program that helps

users by answering questions and doing tasks.

Input:Input is the information given to a computer or AI system.

Processing:Processing is the work done by a computer or AI to

understand the input.

AI Finds Connections & Patterns Understanding Relationships
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Guidance: Before using AI, first teach the related Social Science concepts through

activities like using maps and globes, identifying India’s physical  features,arranging

timelines, discussing cultural traditions, and understanding family roles and types

of work. Ensure students clearly understand ideas such as location, timeline,

culture, social organisation, and economic activities before connecting them to

AI. Use classroom tools like atlases, charts, family trees, and timelines before

introducing digital maps or AI tools.

People do different types of work. Some work earns money. Some work

helps others. Similarly, AI helps people in work. It helps doctors, engineers, and

teachers. It improves efficiency. It supports human work.

Thinking How does AI help people in their jobs?
with AI :
Key Words: AAutomation: Automation means machines do work automatically

without human help.

Data: Data means information collected in the form of numbers,
words, or measurements.

Processing: Processing means changing data into useful
information.

Example 7: The Value of Work
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Understanding AI in Social Science Learning
AArtificial Intelligence enables computers to analyse information,

recognise patterns, organise data, and provide explanations in simple language.

In Social Science learning, AI  can help students understand maps, timelines,

cultural traditions, family structures, and economic activities related to the first

seven chapters.

However, AI does not replace teachers, classroom discussions, textbooks,

or real-life  bservation. The Social Science textbook remains the primary and

reliable source of knowledge.  AI serves only as a supportive learning assistant to

improve understanding.

Accessing AI for Social Science Learning
AI tools may be accessed through school computer laboratories under

teacher guidance or through digital devices at home under parental supervision.

Students may use AI tools to understand maps and geographical locations and to

learn timelines and historical events.

They can also explore Indian culture and traditions with the help of AI. AI may

support learning about family and community relationships. It can help students

understand economic and non-economic activities in daily life. All use of AI should

focus only on improving learning and knowledge.

Safe and Responsible Use of AI Students must

While using AI tools, personal information such as name, address, school

name, phone number, or passwords must never be shared. AI responses must not

be copied directly without proper understanding. All information generated by AI

must be carefully verified with the Social Science textbook. AI must not be used

during examinations under any circumstances. Responsible use of AI strengthens

discipline, honesty, and social awareness among students.

Encourage students to explain how human skills like locating places,

organising information, and decision-making are similar to machine systems

such as GPS, digital timelines, and smart assistants. The link to AI should be

brief, concept-based, and strictly aligned with the syllabus.

 Exploring with AI
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Writing Effective Prompts in Social Science
A prompt is the instruction or question given to an AI tool. A good Social

Science prompt should clearly mention the class level, such as Class 6, and the

chapter name. It should also include a clear topic or concept from the lesson. The

prompt must request an explanation or example to get a proper response.

Example Prompt: Note:-
"I am a Class 6 student. Please explain how latitude and longitude help in

locating places on Earth in simple language with one example."

Clear prompts lead to clear explanations.

Types of Prompts in Social Science Learning
To obtain clear and meaningful responses from AI tools, prompts should be

written based on the purpose of learning.

11. Concept Understanding Prompt : This type of prompt is used to understand

Social Science concepts clearly. EExample:“I am a Class 6 student. What is

the value of work and why should we respect all kinds of work?”

2. Comparison or Analytical Prompt :  This type of prompt is used to compare

ideas or analyse differences. EExample:“I am a Class 6 student. What is the

difference between Vedic culture and present-day culture?”

3. Application or Activity-Based Prompt : This  type  of  prompt  is  used  to

apply knowledge in real-life situations. EExample:“I am a Class 6 student.

Help me identify different occupations in my neighbourhood and explain

why they are important.”

AI-Based Learning Tasks in Social Science
The tasks given below are designed to strengthen social and analytical

thinking through the guided use of Artificial Intelligence tools. These tasks must

be performed only under the supervision of a teacher in school or with the guidance

of parents at home. AI tools are to be used strictly for educational purposes.

Students should use AI carefully to support their learning and understanding.

The results generated by AI may be used in Tool-1 and Tool-3 of the assessment

book. However, AI outputs should not be accepted blindly. All responses generated

by AI must be checked carefully.
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             Myth   Fact

AI can think and feel like humans. AI does not have feelings or real

thinking; it  works using

patterns and instructions

created by humans.

AI can complete all my Social AI can help me understand

Science homework without me lessons better, but I  must

learning anything. learn and write in my own think,

words.

Can AI Make Mistakes?
AI systems are powerful, but they are not always perfect. AI cannot think or

feel like humans and depends completely on the data available to it. If the data is

incomplete or incorrect, AI may produce wrong information. Sometimes AI may

give answers that sound correct but are actually inaccurate. Therefore, AI-generated

responses must always be checked and verified with the Social Science textbook.

AI can support students in learning and understanding topics better. However, it

should be used carefully and thoughtfully. It cannot replace teachers, textbooks, or

classroom learning.

Do You Know?

Sometimes an Artificial Intelligence system gives incorrect or imaginary

information as if it were true. This behaviour is called AI hallucination. For more

information ask AI about hallucination

Guidance:  Before using any AI tools, students should first read the textbook

lesson carefully. Teachers should show them how to write clear prompts by

mentioning the class level, chapter name, and topic. Student use of AI must be

monitored regularly. They should always verify AI answers with the textbook

content. Copying from AI without understanding should not be allowed. AI must

be used responsibly and honestly only to improve understanding, not to complete

work mechanically.
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Chapter-wise AI-Supported Exploration
Tasks for Students to Explore with AI (Social Science – Semester 1)

CChapter       Foundational         Analytical     Creative
Level    Level         Level

Chapter 1: • Define globe, • Compare globe • Compare map
Locating Places and map. reading
on Earth latitude, and longitude with GPS

navigation.
• Identify directions •Explain how • Design a simple

on a map. coordinates help map using AI
locate places. digital tools.

Chapter 2 : • List the continents • Compare different • Compare human
Oceans and and oceans. continents. observation of
Continents Earth  and

satellite images.
• Identify land and • Explain the • Create a digital

Earth
water on Earth. importance of model using AI

oceans. tools.
weather detection.

Chapter 3 : • Define history • Arrange historical • Compare timeline
Timeline and and timeline. events in order charts and AI
Sources of History digital timelines.

• List sources of • Compare archaeo • Create a digital
history. -logical and timeline using

literary sources. AI tools.
Chapter 4 : • Identify India on a map. • Explain India’s • Compare physical
India, That is geographical maps and digital
Bharat diversity. maps.

• List physical features • Compare different • Create a digital
of India. regions of India. presentation on

India using AI.
Chapter 5 : India’s • Define culture. • Compare different • Compare traditional
Cultural Roots (Mauryan Empire). cultural practices. learning and

digital learning.
• List important • Explain importance • Create a digital

 cultural traditions. of Vedas and cultural heritage
teachings. project using AI
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CChapter 6 : Family • Define family and • Compare joint and • Compare family
and Community community. nuclear families communication

and digital
communication.

• List types of • Explain roles of • Create a digital
families. family members family tree using

AI tools.
Chapter 7: The • Define economic • Compare different • Compare human
Value of Work  and non-economic   types of work work and AI-

activities based work.
• List different •  Explain importance • Create a  digital

occupations. of work in society. chart
showing different
occupations
using AI.

Students may undertake small community-based projects such as creating digital

maps. They can prepare digital timelines to understand events in order. They may

also develop digital family trees to learn about relationships. Students can study

different occupations using AI.

These activities help students understand Social Science and Artificial Intelligence

together.

Conclusion: The first semester chapters of Social Science develop important

skills such as location, classification, sequencing, comparison, and social

understanding. Location skills help students identify places on maps and understand

positions on Earth. Classification helps students group continents, cultures, and

activities based on their features. Sequencing helps students arrange historical

events in correct chronological order using timelines. Comparison helps students

identify similarities and differences between places, cultures, and social systems.

Social understanding helps students learn about family, community, and governance.

Social Science learning helps students understand how intelligent systems collect,

organise, and use information to provide useful outputs and support human activities

in daily life.
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GLOSSERY

1. Cardinal direction - One  of  the  four  main
directions: north, south, east and west

2. Equator - An imaginary line at 0° latitude
dividing the Earth into Northern and Southern
Hemispheres

3. Parallels of latitude - Imaginary east-west lines
used to measure distance north or south of the
Equator

4. Meridian of longitude - Imaginary lines running
from the North Pole to the South Pole

5. Prime Meridian - The meridian at 0° longitude
passing through Greenwich

6. Greenwich Mean Time (GMT) - Mean solar
time at Greenwich, used as a world time reference

7. Indian Standard Time (IST) - Official time of
India, 5 hours 30 minutes ahead of GMT

8. Standard Time Zone - A zone of longitude that
follows the same standard time

9. International Date Line - Imaginary line near
180° longitude where the date changes

10. North Pole - Point at 90°N where the Earth's axis
meets the surface

11. South Pole - Point at 90°S where the Earth's axis
meets the surface

12. Continent - A large continuous landmass (used
to classify Earth's land areas)

13. Ocean - A very large body of salty water covering
most of the Earth

14. Sea - A large body of salty water smaller than an
ocean and partly or completely surrounded by
land

15. Bay  - A broad inlet of the sea where the land
curves inward

16. Gulf  - A part of the sea deeply surrounded by
land

17. Marine - Related to or found in oceans and seas
18. Subcontinent - A large, distinct part of a

continent
19. Terrestrial - On or relating to the Earth (land

areas)
20. Expanse - A wide, continuous stretch of land or

water

21. Landscape - All visible natural features of an
area of land

22. Sea level - The average level of the ocean's
surface

23. Inhabitants - People or living beings living in
a particular place

24. Widespread - Found or spread over a large area
25. Immense - Extremely large in size or extent
26. History - The study of the human past
27. Historian - A person who studies and writes

about the past
28. Ancient - Of or from a very long time ago
29. Era - A distinct period of time in history
30. Context - The background or circumstances of

an event
31. Timeline - A visual representation of events

arranged in chronological order
32. Source  of  history  - A place, person, text or

object from which we get information about the
past

33. Manuscript - A handwritten document on paper,
palm leaf, cloth, etc.

34. Inscriptions - Words or texts written or carved
on stone, metal or other materials

35. Archaeologist - A person who studies the past
through excavation and material remains

36. Excavate - To dig out remains from the ground
37. Excavator - A person or machine used in

excavation
38. Testimony - Evidence or proof of something

from the past
39. Exploration - The act of searching for and

discovering information
40. Heritage - Cultural traditions and historic

objects passed down from earlier generations
41. Subcontinent - A  large,  distinct  part  of  a

continent
42. Heritage - Cultural traditions, monuments and

values passed down from the past
43. Diverse - Showing a great variety
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44. Commonality - Shared features or characteristics
45. Harmony - A state of peaceful coexistence and

agreement
46. Worldview - A particular way of understanding

the world
47. Inhabitants - People who live in a particular

place
48. Terrain - Physical features of land
49. Valley - A low area between hills or mountains
50. Settlement - A place where people establish a

community
51. Urbanisation - The growth of towns and cities
52. Widespread - Found over a large area
53. UNESCO - An organisation that works to protect

world heritage sites
54. Culture (conceptual use) -  The  way  of  life,

beliefs, customs, and traditions of people
55. Related to a Sanyasi - Performing strict spiritual

practices in order to attain higher spiritual states.
56. Spiritual - Related to the spirit or soul, beyond

material life
57. Spirituality - The search for or attainment of a

higher or deeper meaning of life
58. Deity - A god or goddess
59. Invocation - Calling upon a divine or higher

power
60. Chant - To sing or recite rhythmically, often as

part of worship
61. Epic - A long poem narrating heroic deeds and

events of the past
62. Afterlife - Life believed to begin after death
63. Monk - A man who leaves worldly life to follow

a spiritual path
64. Nun - A woman who leaves worldly life to follow

a spiritual path
65. Seeker - A person who seeks truth or higher

knowledge
66. Shrine - A sacred or holy place
67. Pilgrim - A person who travels to a sacred place

for religious reasons

68. Bhakti - Deep respect or devotion towards sacred
or important things

69. Folklore - Traditional beliefs, stories, and
customs that are passed down orally

70. Family (conceptual use) - A group of people
related by blood, marriage, or adoption

71. Nuclear family - A family consisting of parents
and their children only

72. Community (conceptual use) - A group of
people living together or sharing common
interests

73. Bonds - Connections between people
74. Attachment - An emotional bond with someone

or something
75. Homemaker - A person who manages the

household
76. Chore - A routine household task
77. Cooperate / Cooperative - Working together for

mutual benefit
78. Voluntary - Done by one's own free will
79. Welfare - Health, well-being, and prosperity of

people
80. Work (conceptual use) - Any physical or mental

activity done to produce goods or services
81. Livelihood (conceptual use) -  A  means  of

earning a living
82. Wage - Payment made by an employer to a worker

for a specific period of work
83. Salary - A fixed regular payment, usually paid

monthly
84. Payment in kind - Non-cash payment received

for work performed
85. Market - A place where goods and services are

exchanged
86. Occupation (conceptual use) - A type of work

done to earn a living
87. Wealth - An abundance of valuable possessions

or resources
88. Underprivileged - People not enjoying the same

standard of living or opportunities
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